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Preface

At arecent meeting of representatives from Minnesotals modd transition demonstration sites, we had a
great conversation about accomplishments over thelast severd years. We aso discussed barrierswe con
tinueto face on adaily basis. When asked what he had learned over the last year, one member of a Commu-
nity Trangtion Interagency Committee (CTIC) and Trangtion Demonstration Site project replied, "Asking
someoneto changeisthe hardest thing you'll ever ask themto do." Weve dwaysknown degp inddethat this
smplefattistrue.

Change requires commitment. It requires persistence. It requiresafiery passon, degpin our hearts, that
burnsitsway into everything wedo. And, quite honestly, changeisreally hard. But it'sour passion that spurs
usto act on our degpest convictions and to ride the waves of dissent crested by those around uswho do not
bdieve changeis possible. Changing theway wethink, the way we act, the way we creete the future - for our
children, our grandchildren, and our great, greet grandchildren - is at the very core of our work. Changeis
about making good things happen for every single child and young adult in our communities.

We bdievethis, because we have seen people who have put these vaues and conceptsinto action. It is
this passon and conviction in the need for change that has been the driving force behind the activities of
twenty-seven modd transition demonstration Stes over the past three years. Sncethefdl of 1991, the state
of Minnesotahas had afederd Trangtion Sysems Change grant. The purpose of thisgrant wasto improve
theway trangition sarvices are provided to students with disabilities and their familiesin Minnesotaover a
five-year period. For thelast three years, the people who serve on Minnesotals Community Trangtion Inter-
agency Committees (CTICs) have responded with enthusiasm, commitment, and dedlication to being a part
of thegrant activitiesthat wereimplemented. They have used their credtivity, their networking skills, and
their belief in making good things happen for kidsto improve servicesin their communities.

This publication represents acompilation of the activities, results, and lessonslearned by the trangition
demongtration sites. We hope you will learn about change from reading their storiesand usetheinforma:
tion to helpimprove trangtion sarvicesin your community.

Pam Stenhjem, Project Coordinator
Trandtion Assstance Project
Ingtitute on Community Integration
Univergty of Minnesota



| ntroduction

In 1991, Minnesota received afederal Transition Systems Change Grant that lasted five years. The purpose
of thisgrant was to improve Minnesota's system of planning and services for youth with disabilities making
the transition from school to adult life. The grant focused on individual, community, and state level plan-
ning and services. In support of thisgrant, Minnesota aready had many thingsin place, including our State
Transition Interagency Committee (1984); Interagency Office on Transition Services (1985); Legidation for
Community Transition Interagency Committees (1987); Legidation for Individual Transition Planning
(1987); am/Technical Assistance for CTICs (1988).

Minnesota legidation requires atransition plan for every student with a disability beginning by age four-
teen or ninth grade. Each plan must address a student's transition goals and needsin five areas:

« Homeliving

» Community participation

* Recreation and leisure

* Post-secondary education

» Employment andjob training

Legidation also requires the development of community-focused, community-based transition commit-
tees made up of parents, students, educators, and community service providers. These groups, called Com-
munity Transition Interagency Committees (CTICs), have been in operation since 1987.

With seventy-five active CTICs in place, we had an excellent system to use for demonstrating new strate-
gies and best practices in transition services for youth with disabilities. Each CTIC was awarded a small
amount of funding to improve local transition services. Additional funds were awarded on a competitive
basis for CTICs who wanted to make a greater impact by focusing on one of seven specific areasfor systems
change. Twenty-seven demonstration grants were awarded on an annual basis between 1993 and 1996. Each
site was required to submit a report summarizing their activities and accomplishments, which are shared in
thisguide. All the demonstration sites are listed below within the content areas chosen for their grant:

1 Develop a process for the ongoing collection of post-school follow-up information.
 Chisago & Pine County CTIC

1 Develop aprocessto determine what services studentswith disabilities need after leaving high school
and communicate this information among adult service providers.

* MinneapolisCTIC
* OwatonnaCTIC

3 Establish a system for assuring that students with disabilities and their families are involved in transition
planning at the individual and community levels.

» Anoka County CTIC

¢ Benton-Steams CTIC

» Goodhue County CTIC

* Northland CTIC

 Northwest Hennepin CTIC
 Root River Interagency Council
* Runestone Area CTIC
 Suburban Ramsey CTIC



West Metro CTIC
Winona County CTIC

4 Develop aprocessto address the transition needs of individuals with disabilities and families with di-
verse needs and cultures.

* Freeborn County CTIC
* LittleCrow
¢ Watonwan County CTIC

5 Based on a community needs assessment, create or expand the availability of at least one of the following
post-school environments for youth in transition: employment, independent living, post-secondary edu-
cation, community education, health services, transportation, or recreation and leisure opportunities.

e CannonVdley CTIC

e DuluthCTIC

» Midwest Specid Education Cooperative CTIC
* Rochester CTIC

6 Develop and expand processes and strategies for meeting the transition needs of studentswith al dis-
abilitiesin the context of secondary school programsin collaboration with community services.

* Freeborn County CTIC

7 Develop a smooth transition process using interagency linkages between key agencies of education,
county social services, and vocational rehabilitation services.

» Grant County Child and Y outh Council

* Morrison County Interagency Coordinating Council
* Northern Lights CTIC

* Rum River Specia Education Cooperative

* Waseca County CTIC

* West Central CTIC

Organization of This Guide

In order to make this guide clear aswdll as useful, each demonstration site is organized with the same cat-
egories of information: an overview, a statement of need, activities undertaken to meet the need, results,
and reflections on what was learned. A contact person is listed along with information about the ages of the
students served and unique features of the project.

This guide was developed for use by many groups, both within and outside Minnesota. It is meant prima-
rily to be a resource and networking tool for Community Transition Interagency Committees. We hope
CTICswill find others working on issues similar to their own and network with them. This guide can also be
used as a resource for Minnesota's emerging School-to-Work local and regional partnerships as they begin to
address collaboration and systems change across the state. And finally, the guide can be used acrossthe
country as an example of the power of communities working to improve services for children and youth.

Summary of Reflections

The Community Transition Interagency Committees that participated in these model transition demonstra-
tion site activities have accomplished a great deal over the last three years. Through their projects, activities,
and collaborative efforts much has been learned about what it takes make effective, lasting systems change.
Throughout this document, you will find reflections from each of the demonstration sites regarding what
they learned and what they would like others to know about creating new systems, specificaly concerning
their individual projects. This section summarizes their insights (what may help others working on similar



issues) and their hindsights (whet could have been done differently). It is our hope these summaries will give
you acdlear picture of why it's o important to continue addressing new modd s and systems.

Student and Family I nvolvement

When it comesto involving students and families, weve learned that early and continuousinvolvementina
student's education is mogt effective. We found out that athough many parents and students know alot
about trangition, continuing communication and information sharing is key to each student's success. Suc-
cessis dependent upon theinvolvement, leedership, and idess of studentsand their families. Watching a
sysem move from being professondly- to parent- and student-directed isthe highest form of reward.

Coordination of Servicesand | nformation

Coordinating anew sysem isadifficult task that requirestime, effort, and dedication. No one person can be
responsible for implementing change of this magnitude, dthough most agree that having paid g&ff to assist
with systems change activities as criticd . Thoseinvolved in systems change have agreat ded of knowledge
to offer sudents and families, egpedidly in the area of availdble loca resources. Money doesn't haveto bea
factor in providing these resources - having the courage to ask your community for support is sometimes dl
you need. The support of administrationin cresting and sustaining systems changeis anecessity.

Establishment of Effective Partnerships

Being ableto st your differences and issues agdein order to pursue acommon god iswhat it'sal about.
The process of identifying and including dl key stakeholdersis an ongoing process - but onewhich is con-
tinudly renewing. Having afocus abigger god than just an activity, provides meaning, purpose, and asense
of cohesveness among the many partnerswho come to the table to change a sysem. One of the most essen-
tia ingredients to ensuring effective, committed partnershipsis the involvement of the people who stand to
benefit from the change - the students themsdves hold the key to your partnership's overdl success

Movement Toward Systems Change

Initiating and sugtaining systems change takes time, thoughtful planning, and awillingnessto start amall
and build toward success. It requiresflexibility, creetivity, and the patience to wait for your environment to
deveop to the point where the acceptance of change can occur.

Marketing and Public Relations

Changing asystem requiires the support of your community at large. If they don't know who you are, what
you do, what you're working toward, and how it will benefit the community, then the community will not
support you. Marketing your purpose, gods, and successss early on and throughout the process of systems
changewill hdp you to build sincere rel ationships and reduce stereotypes and prejudice. Collaboration with
the community isessentid for your success.

Student Self Determination

Students must be given the chance to be equa partnersin the process of sysems change. Incdluding students
in developing and implementing all activitiesensurestheir relevance and importance to actua student
needs, while building students' saf-eseem, confidence, and leadership kills.

I mplementation of Transition Planning Processes

Looking at transition needs of students doesn't redly have any meaning until its put in the context of a
"red-life" rather than "school” setting. Changing the way people think, plan, and carry out transition plan-
ning is difficult and can appear overwheming. Teachers and professonds mugt be ableto see the immediate
benefits of making sgnificant changesin their trangition planning process for a new way to be accepted and
supported.



Facilitation of Training

Training must be carefully planned to ensure rdevance for your participants. It's critica to ask people what
they need, how they want it presented, and what will makeit worth their whileto participatein trainings
you provide. It'svery dear that regardiess of how much people know about transition planning, there's
dwaysmoreto learn. Ongoing training isahigh need.



Anoka
CountyCTIC

Contact

KimBergum

Anoka Community College
Counseling Department

11200 NW Mississippi Boulevard
Coon Rapids, MN53433
612/422-3474

Age Groups Served
Ages 14-22

Unique Features
Focused on student |eader ship and

involvement intheir owntransition planning.

Sudentswereincluded askey playersonthe
grant planning team.

A student wasthedirector of the project.

1994-1995

Overview

The Anoka County CTIC project'sgod wasto develop and imple-
ment new processesthat would asss students, parents, and profes-
sondsto more efedivdy usethe trangition planning processto
truly meet the needs of eechindividua student. High priority was
placed on deve oping processesto invalve studentsin developing
their personal abilities, to creste abetter method of accessing sar-
vices and to develop their persona support sysemsin order to
reech their highest potential.

The Need

The Anoka County CTIC had long recognized alack of student par-
ticipation and involvement in transition planning and on the CTIC.
A planning group including al key players, epedidly studentsand
parents, was established and a grant was written to become ademon-
dtration Stein order to addressthis need.

M eeting the Need

The planning group decided to train teams of students, parents, and
professonasto access and participate in the trangition planning
process. Theseteamswould then go onto train and assist other stu-
dents, parents, and professiondsin order to share the knowledge of
asucoessful transgition process a their locd school and county levels.

The persond futures planning (PFP) process - a student-centered processthat looks at strategies, gods, and
support for a student'sfuture - was chosen to usefor training and a student was hired to direct the project.
Threetraining workshops were provided to individual education plan (HP) teamsfrom seven representa-

tivedigricts. Highlightsincluded:

 Students were offered the option of having amentor assigned to them during the training process; men-
torswererecruited and trained by the CTIC.

* Dinner was provided at the workshops, which provided aforum for extendve networking; thisaso pro-
vided time for mentors and training facilitatorsto become acquainted.

* Students shared their stories of successful transition planning using persona futures planning.
 Teams crested apersond profile with each student directing their own future planning process.

Packets of information were disseminated to each participant to support what they were being taught.
Bresk-out sessonswere provided for students on sdf-advocacy, for parents on rights and respongibilities,

and for professonds on facilitating the implementation of the future plan into the IEP process.
» Teamswere assiged in creating action plansfor their loca schoal digtricts.
» Teamswere assiged in attending atrangition fair with thirty-five agency representatives.

The Results

* A e environment where students could spesk up for themsdves and have their ideas valued was cre-

ated using the PHP process.



The students' desires were the focus of planning meetings asaresult of using this process.
Student involvement increased a loca CTIC meetings and at |EP meetings.
Students volunteered to present their persona experiences of the PHP processto the CTIC.

Individua school digtricts renewed their commitment to the transition planning process as a result of
our efforts

Mentorship opportunities crested a stronger relationship between high schoal students and community
college students.

One student had the respongibility of directing the grant and did so very sucocessfully!

Ore of the training facilitators who was aNationa Guard member gpproached his comparny commander
to use the PHP process as aretention tool for the Nationa Guard.

» Nekton, aresidentia provider in Anoka County, became involved in the transition planning process for
thefirg time and decided to used the PHP processto train gt in their inhome family divison.

» State Savicesfor the Blind, one of the training facilitators, identified the need to implement thetraining
of the PHP process at their Dedf-Blind summer Ingtitute.

Reflections

One of the dtipulations for studentsto participate in the grant project wasthat they, dong with their teams,
would bewilling to plan and implement atransition activity the following year with the support of the
CTIC. The underlying reason for thiswasthat these core teeamswould be ableto sarve asrole modd s of
ucoessul trangition teamsto others going through the trangition planning process. Trained teeamswere dso
expected to serve as mentors to other students, parents, and professonas.

Four trangition activitieswere proposed and are going to be regularly implemented by different teams:

» Sdf-Advocacy:  Providing mentoring to astudent at an IEP meeting, addressing sdif-esteam issueswith
astudent, developing asdf-advocacy group, and training other studentsin the IEP process.

 Trandtion Fair: Hogting a county-wide transition far a each team's schoal; the fair addresses avariety
of topicsincluding guardianship, IEP changes, sdf-advocacy, and socid security income.

» K-12 Commitment: Developing strategiesto ensure the commitment of K-12 teachersin the IEP and
trangition planning process.

* Personal FuturesPlanning and the | EP: Developing strategies for incorporating parts of the PFHP
sysem into the IEP planning process; thisteam dso is devel oping avideo on the PHP process for g use.



Benton-
StearnsCTIC

Contact

Thomas Prescott

District 742 Community Schools
62 8 Roosevelt Road

S. Cloud, MN56301
320/2539333

Age Groups Served
Ages14-22

Unique Features

Young peopleand their familiesare seenas
having the greatest stakein the outcome of the
transition planning.

Transition planning isan ongoing
opportunity far young peopletolearn.

Peoplewith disabilitiesand their families
have freedomof choicewith
planning and services.

1993-1995

Overview

The Benton-Stearns CTIC received grants for two consecutive years
to implement a transition demonstration site project. Our grant
focused on:

« Involving young people, family members, school g&ff, and
agency personnel in a mentorship training program embodying a
person-centered family approach for personal futures planning.

* Veifying the use and effectiveness of formal transition supports,
such as socia services and mental health services by past gradu-
ateswith mild disabilities.

« Claifying the need for use of informal supportsfor studentswith
mild disabilities who don't meet the digibility criteriafor formal
agency supports or choose not to involve agenciesin their lives.
Mild disabilities in this project included emotional/behavioral
disabilities, learning disabilities, and mild mental impairments.

The Need

Since 1987, annual transition planning has been a required compo-
nent of individual education planning for Minnesota students aged
fourteen to twenty-two. School districts have generally responded to
this mandate by moving students and their familiesthrough a sys-
tem-driven process of assessment and identification of needs. These
plans reflect deficits rather than dreams and force choices among a
narrow range of predetermined services and supports. Benton-

Stearns CTIC thought it critical to reshape the current transition planning process in their districtsto focus
on the gifts, capacities, freedom of choice, and preferences of the students and families.

A focus on follow-up of past graduates, specificaly with mild disabilities, was alogical next step to fur-
ther enhance and refine the transition planning process. Thiswas of speciad concern because formal orga
nized transition hand-off processes had been implemented throughout the District 742 schools to ensure
awareness of community services as well asto include agency personnel in the IEP planning process.

Meeting the Need

The Benton-Stearns CTIC addressed the needs that had been identified over the course of two years through

the following activities:

* NeedsAssessment: Development of a Home/School/Community survey to determine perceptions
about the transition process by students, parents, and service providers. The results of the survey were
used to individualize awareness in training sessions for al participants.

* ldentifying and training mentors: Through a previous federally-funded project, fifty transition men-
tors were identified, including special education g&ff, students from nine area high schools, family mem-
bers, and community agency personnel. Mentors received three half-day trainings on personal futures
planning tailored to their needs and interests. They served as an advisory group for the project as well as
an informal technical assistance team with their high schools and the Benton-Stearns CTIC.



* Implementing new practices: The Benton-Stearns CTIC worked dosdly with school districts, agency
personnd, and mentorsto ensure carry over from thetraining to actud practice within the Individud
Education Plan process. Interagency agreements, cost sharing endeavors, cooperative working relation-
ships - dong with processes for working through difficult issues and bresking down barriers - were
shared through the technical assistance teamswithin each school Building transition facilitatorswithin
the Didtrict 742 schools and the Benton-Stearns specid education coordinator were dso involved.

* Follow-up study: A partnership weas deveoped between the mentorship teams and community educa
tion programsin each of the participating schodl districtsto help access or identify past graduateswith
mild disabilitiesand their current needs. Pagt graduates were dso invited to the semi-annua Trangition
Consumer Conferences and interviewed regarding their use of community and regiond supports. A
urvey was aso conducted with current school-age youth to help determine their needs and interests
outside of schoal.

The Results

« It wasfound that many public and private agencies don't keep files longer than one year for students not
digiblefor sarvices or those that wereinactive. This exduded alarge group of young adultswith mild
disabilitiesand included such options as County Sodd Services and Job Service

* Itwaslearned that Community Education was very willing to collaborate with the Benton-Stearns CTIC
to addressthe issue of better transition planning. The community education structure served to encour-
age mentorsto join the advisory board. Some aso became members of the CTIC.

 Heven young adult past graduates attended the Transgtion conference. All had had some contact with
community agencies, and sx of the young adultswere interviewed. However, the students disabilities
would be described as devel opmental disabilities or low-incidenceinstead of thetargeted grant group.

* A survey of school-age students recaiving learning disability servicesin five high schoolsin three commu-
nities through Community Education was conducted. Numerous aress of interest for after-school dasses
and activitieswere checked, but when contacted about attending such classes, there wasn't acommit-
ment from the mgority of the group to attend. The offerings were then presented more broadly to the
low-incidence disahility group.

Reflections

» Theorigina charge of the grant was to reach young adultswith mild disabilitieswho weren't making a
successul trangition from school to adult life. The lack of these young people  the conferencein spite of
agpecid invitation, aswdl asthe outcomes of thisgrant, reinforce how difficult it isto obtain solid data
on studentswith mild disabilities and their use of community support servicesfor transition purposes.
However, thisinformation is critical in designing effedive transition preparation for current students.

* Attempting to obtain information about agency involvement and sarvice satisfaction provided insight
into the privacy issuesinvolved in sharing information between agencies. Agendesue avaieay of sys
temsto track dataon students, but thereis no common system. This should be rectified.

» No system palicies or practicesfor sharing information between agencies was found, other than indi-
vidua releases by theclient. In atime of concern about moreintrusionsinto persond livesthan is neces-
sary, many young adultswere hesitant to sign rdeases of information. Perhapsthe best strategy for ob-
taining information would be to obtain authorization before graduation.



Cannon
Valley CTIC

Contact
Pat Foley

Northfield High School
1400 Division Street
Northfield, MN 55057

07/6453418

507/645-3451x911

Age Groups Served

Ages14-22

Unique Features

Practical hands-on experiencewith
independent living skills.

Ownership of "their" spaceand, with that,
learning responsibility.

Learning outsidethe school building.

1994-1995

Overview

The Cannon Vdley CTIC created an Independent Living Lab for
studentswith mild to severe cognitive disabilities. The purpose of
thelab was hel p bridge the gap from schoal to "red lifé" by support-
ing studentsto plan and practice independent living activitiesina
red apartment setting. Studentsworked on independent living kills
to meet their godsthrough individuaized trandition plansthat in-
cluded theindependent living lab experience. Theseincluded such
things as menu planning and nutrition, purchasing groceries, medl
preparation, basic housekeeping, sanitation, laundry care, persond
care and hygiene, time management, recreation and leisure plan-
ning, understanding and using adult behavior and socid skills, and
learning to use trangportation optionsin the community.

The Need

Northfied Schodls have provided trangition sarvicesto young adults
with disabilitiesfor many years. The curriculum hasincluded teech-
ing independent living skillswithin the dassroom environment and
students have developed some skillsin med preparation, dean-up,
laundry, and basic housekeeping. However, feedback from parents,
students, and teachers has indicated a need for opportunitiesto
develop independent living skillsin a"'red-lifeé" environment. The
trandfer of skillsfrom the school setting and the specid educa:

tion dassroom to the home or future independent living environment doesn't occur condgtently. Generdiz-
ing information is often difficult and the same sense of purposeisn't present in the dassoom asitisin ared
apartment setting. The Cannon Valey CTIC fdt that an independent living experiencein the community on
aregular basswasthe missng link for the successful trandfer of skills from school to adult life.

M eeting the Need

Studentswere given the opportunity to learn and practice avariety of independent living skillsin ared life,
hands-on setting. Training included kill-building in the arees of:

Menu planning and nutrition
Kitchen clean-up/sanitation
Housekesping

Laundry care

Persond care and hygiene
Purchasing clothing

Time management

Budgeting and money management

Adult behavior and socid skills
Recredtion and leisure activities



Studentswere transported between school and the independent living 1ab using Northiield Trangt, a
public transit system. Support for travel aswdl aslearning and practicing the independent living skillsweas
provided by the Northfield specid needs vocational /transition coordinator and specia education St

The Results
Students learned many functiond skills through the hands-on training provided, including:
 Planning medsfor each day which helped them to learn likes, didikes, the basics of good nutrition, and

wedl-bdanced medls; students planned the menu, shopped for groceries, prepared the medl, and pre-
pared snacks.

* Budgeting for groceries needed to prepare planned medls.

» Maintaining adean cooking environment and cleaning up after cooking amed; discusson regarding
hedlth issues and why sanitation isimportant also occurred.

* Housekesping, including vacuuming, dusting, making beds, mopping floors, deaning bathrooms, aswel

asgenerd "graightening up” activities.

Maintaining good hygiene - tailored to the individua needs of each student.

* Devdoping awardrobe budget aswdl as making purchasesfor that wardrobe,

» Managing time related to training at the Independent Living Lab aswel as school and work.

Deveoping and baancing ahousehold budget and managing money using income fromtheir jobs.

« Coping with many of the responsibilities and privileges that come with renting an apartment.

Planning and implementing activitiesto enhance their participation and socid lifein the community.

Reflections
* The studentstook red ownership of the apartment and enjoyed thelearning experience.
» Studentswere motivated to learn in an environment outside the traditional school setting.



Chisago &
Pine County
CTICs

Contact

Kathy Johnson, Research Clerk
4444 NE 297th Avenue

Isanti, MN 55040
612/444-7088

Age Groups Served
Ages18-22

Unique Features

Thiswasa two-county collabor ative effort.

Follow-up study addressed thetransition
issues of studentswith disabilities.

Addressthe question of whether transition
planning isworking.

1995-1996

Overview

In 1995 and 1996, the Pine County and Chisago County CTIC mem-
bers digtributed an in-house committee consumer satisfaction survey
to determine what needed to be addressed, what was going well, and
what could be done better in the area of trangition sarvices for Stu-
dentswith disabilities. Results determined that a procedure to collect
post-school fallow-up information on studentswith disabilitieswas
needed.

The Chisago and Pine County CTICswanted to determineif inter-
county agency agreements and transition serviceswereworking for
studentswith disabilitiesregarding:

» Whether the current transition process was being falowed and
used correctly;

* What was happening in students livesin thefivetrangtion aress
and

» How students viewed the transition services they received.

The Need

Therewas no fallow-up sysemin place by areaschools or sate and
county agendies to determine the qudity of life and trangition sarvice
divery for studentswith disabilities. Theinformation that had been

gathered was collected in avery informa manner over time and hadn't been systemdtically recorded. Comt
mittee members bdieved that follow-up information on students with disabilities leaving high school would
help in deveoping afiveyear projection of need in the area of trangition sarvices in the two counties repre-

sented by the CTICs
Meetingthe Need

» Research Clerk: A research derk was hired to fulfill the requirements of the grant. Her role wasto
make recommendations about future follow-up study procedures and possible changes to improve the
exiging sysem of transition sarvice ddivery inthetwo counties.

» CTIC Raole: A steering committee was appointed to oversee and provide guidance to the Research Clerk.
This committee defined the sample population as students who received Individuaized Education Plan
(IEP) sarvices and that had exited from Pine and Chisago county schoolsin 1995. Thisincluded dropouts,
1995 graduates, and Post-secondary Options students.

* Instrument Development: A student survey instrument was developed and aligt of students ob-
tained. CTIC agreements from both counties were the driving force behind the questions on the survey,
both of which had time linesfor services and activities necessary in the transition process. The survey
was field tested by administering it to ten students enrolled in the Occupationa Skills Program & Pine
Technicd College. Students gave feedback regarding the wording of questions, paper color, incentiveto
complete the survey, and overdl reedability of the survey.



The Results
A few examples of what we learned about the post-graduation status of studentswith disabilitiesinclude:

«Morethan hdf the students (55%0) were il living at home and not using independent living skills taught
inschool.

» Only 14% of the respondents were contacting Community Education for activitiesin their communities.

* Of the respondents, 626 didn't know where to go to get information on recrestion/leisure activitiesin
their locd communities.

* Thirteen respondents (34%) reported attending a post-secondary school. Of these, ten (77%6) reported
being employed while attending schoal.

» Twenty respondents (53%) were working but not enrolled in aschodl program.

Toincrease the survey return rate, former students were offered a chance to win $20.00 upon completing
and returning their survey by agiven time. Twenty (36%) out of fifty-Six total respondents returned surveys
by the deadline. The research derk fdt thiswas akey factor inthe high return rate from the mailing. A
former student from Fine City won the cash prize.

The primary result of this project was arecommendation to creste aPogt High Schoal Follow-up System
for students on IEPsthat leave the schoolsin Pine and Chisago counties. The system would have two tracks:

A oneyear follow-up study that would include linking to the exigting Minnesota Pogt-schoal Follow-up
Sysem which isrequired for those schools receiving Tech Prep funding.

* A three-year follow-up sudy sysem which would be a collaborative efort between the CTIC, schoadls,
agencdies, and the . Croix River Education Didrict (SCRED).

Reflections

» Welearned how wdl CTIC memberswork together. Many agencieswith different policies and proce-
dureswere able to cooperate and work toward the common god of assgting youth in trangtion from
high schoal to either work of further education.

» Therewas someinitia confuson about how to get the names of students for the project. The research
derk was ableto accessinformation without violaing data privacy laws because shewas consdered a
SCRED employee.

» Welearned that we need to develop a system to double-check the information the schools send to SCRED
and the information schoals have on students, Snce information is occagondly incomplete or missng.

» Themost critica piece of information resulting from this project was that a comprenensive, conesive
sysem of post-schoal follow-up must be implemented for dl students, including those with disabilities.
This system must be used - without exception - by dl schools, agencies, and othersinvolved in trangi-
tion planning at the state and locd levels. We bdieve sharing our findings with thoseimplementing the
current Minnesota Pogt-School Fallow-up Study isthe key.



Duluth CTIC

Contact

Ken Norstrud

Division of Rehabilitation Services
320 W Second Street

Duluth, MN5502

218/723-4698

Age Groups Served
Ages18-28

Unique Features

Devel oping a networ k for community
recreation.

Teaching studentshowto plantheir own
recreation and leisure opportunities.

M eetingthe Need

1995 -1996

Overview

The primary god of this project was to expand recreetiona opportu-
nitiesfor young adultswith disabilitiesin transition. By exposing
youth to avariety of activities and transportation options, we hoped
to increase their ability to independently acoess future recregtiond
opportunitiesindividualy and with smal groups of friends.

The Need

In May and June of 1995, the Duluth CTIC polled groups of parents,
consumers, and area sarvice providers on their priority areasfor
trangition planning. Ninety-two percent of returned surveysindi-
cated a need for increased recreetiona opportunitiesin Duluth for
young adults with disabilities. While there were agencies doing
large-group activities, therewas only alimited sysem in exigenceto
sarvetheindividua recreationa needs of young adultswith disabili-
ties. Theideaof apilot program to test the success of a"Sodid Club"
was developed.

* Thefirg step was to decide on a gpedific population to serve. Our target group of young adultsranged in
age from eighteen to twenty-eight, with awide variety of disabilitiesaswdl asvarying levds of aaility.

* Agendies on the CTIC sent out aquestionnaire to young adultswith disabilitiesin the target group. Re-
turning acompleted questionnaire wasthe only entry requirement for the Sodd Club.

« A coregroup of participants was established as aresult of the questionnaire, and regular Socid Club
mestings were started every other week. These changed to every wesk dueto the need for consistency
and aroutineto help people get involved and stay involved. The dlub served severd purposes, including:

* developing and discussing recregtiond plans;

* providing information about activities available in the community;

* providing tickets for eventsthat might have otherwise been out of reach financidly or Smply not
acoessd by these young adults dueto lack of information;

* providing help and information with transportation options,

* providing an opportunity for young adultsto meat and deve op relationships, and

* encouraging independence and persond chaice in choosing recregtiona options.

 Student interns were hired to help with Sodd Club meetings and to attend some of the activities with the
young adultsin the club. The purpose to provide support and encourage the devel opment of good rda

tional skillsamong participants.

» A monthly calendar of events was provided to highlight available community activities
¢ CTIC members assisted with this project by fulfilling a number of roles:

 hosting the funds to pay for the project;

 providing spece for the Socid Club at the Duluth Public Library;
« digtributing questionnaires; and

 working on sub-committeesto meet grant gods.



The Results

Theresultswere two-fold. Firs was theimpact of thisprogram on the Duluth CTIC. Theré'sno question
that implementing and supporting thisendeavor has been avery postive experience. CTIC members
worked together toward a common god, which helped to build a sense of purpose, action, and commitment
among members. Sacond were the findings regarding the young adults participating in the program. Gen-
erd findings included:

 Bveryone who became involved in the program had a developmenta disability, even though attempts

were made to indude peaple with awide range of disabilities. A few people dso had physicd disabilities,
aswdl.

* Mog of the young adultswere able to use the public transportation sysem, making a high transporta:
tion budget unnecessary.

* Club medtingsto set up activities were very important because young adults didn't initiate activitieson
their own. Vay few people cameto the dffice or caled for assistance. If they did, it was usudly to pick up
tickets or to falow up on something arranged a adub meeting.

» Many phone contacts were needed from the program coordinator and internsto organize activities.

 The number of club mestings attended was directly related to how many activities each person took part
in. Young adultswho didn't cometo club meetings didn't participate in asmany recregtiond activities.

* The benefit recaived from the program was directly tied to an individud's attitude and the choices he or
she made to participate and be actively involved.

Anentirdy new sysem was developed to hel p young adults with disabilities access community recre-
aiond opportunities. This program will continueinto the future through some form of community educa:
tion. Ticketsand other items purchased by the grant funding have been "stockpiled" and will continueto be
given out a future Sodid Club mesetings.

It's our hope that the young adultsthemselves - using the skillsthey have developed and maintaining the
rel ationships they have built - will continue their activities on their own.

Reflections

» Therésafine line between offering needed help and encouragement and fostering dependence. It's often
eader for ayoung adult with adisability to seek areationship with someoneworking for them instead of
apeer. The key isto encourage rel ationships among group memberswith common interests.

« Building friendships takes routine, predictable opportunities for interaction over along period of time.
Sx monthsisn't enough timeto build a program like this - plan on ayear to two to establish agood solid
program.

* It'simportant to have afiscd hogt in place to manage your grant funding before program activities begin.
Our CTIC had agreeat ded of difficulty with this area and proceeded to have problems related to purchas-
ing tickets, paying &, and getting paperwork processed in order to access the money.

* |t'sbest to have access to cash rather than using purchase orders when buying tickets or other items for

recregtiona activities. Many placeswon't accept purchase orders, even from alocd school didtrict to
purchase items - cash or acheck isamug!
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Freeborn
County CTIC
Clark Street
Jobs
Program

Contact

Sandy Gromatka

1718 Lakewood Avenue
Albert Lea, MN 56007
507/373-4230
507/377-6536

Age Groups Served
Ages14-22

Unique Features

Vocational component inaday treatment
programwithin the high school.

Local businessand agency involvement as
well ascoordinationwith ateacher and a
family therapist.

Sudentsand familieshelpedto develop a
curriculumthat was motivating and
customized to meet student needs.

1994-1995

Overview

The Freeborn County CTIC's Clark Street Options Program is a day
treatment program for students with emotional/behavioral disabili-
ties at the Albert Lea High School. The goal of this project wasto add
avocational component to this program, which would include inten-
sive, individual transition counseling and career planning. During
1994-95, serviceswere provided to atotal of sixteen students
throughout the year, and to approximately twelve students at any
giventime.

The Need

It was recognized that a gap existed in the transition services pro-
vided for youth with emotional/behavioral disabilities in the Albert
Lea school district. Although students' academic and therapeutic
needs were being met, no vocational component existed within the
current treatment program.

Meetingthe Need

Meeting students' vocational and career needs was accomplished in
severa ways.

* Intensiveindividual sessionsincluded areview of student
godls, interest testing, exploration of careers and post-secondary
options related to careers, job placement plans and agreements,
and other specialized activities for each student;

» Classroom activitiesincluded discussion, viewing videos, dicit-
ing information from students to &ffirm the knowledge they a-
ready possessed, role playing with interviews and potentially
stressful work situations, video taping mock interviews, critiqu-
ing skills, participating in brief writing and itemizing exercises,
and preparing job applications, resumes, and cover letters;

* Job site activitiesincluded identifying employers related to students' career interests, visiting work
sites, touring work sites, and gathering information on job duties, training requirements, wages, benefits,

and job availability; and

* Presentations to students included information about the job market, identification of student's skills
and assets, effective presentation through paperwork and interviews, decision-making and goa setting,
vocational exploration, and job-keeping skills.

The Results

The need for avocational component to the Clark Street Options Program was strongly affirmed. Significant

findings included:

* |ndividua career counseling coupled with transition planning was essential for studentswith
emotional/behavioral disabilities. Our students didn't appear to possess as much sef-confidence and
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comfort with new Stuations and accessng sarvices outsde the dlassroom as other students. Many re-
fusad to accompany the vocationa counsdor to the high school career center where they might encoun-
ter unfamiliar students and settings.

* Students demonstrated a need to be "waked through” job information sources and catal ogues.

* It wasimportant to reward samdl advances by each student and to keep expectations reasonable - that is,
completing one or two gods. Outside stressors distracted students from focusing on thetask at hand.

» Materids and activities were most effective for the mgority of students when rdevant to students lives
and when involving direct, hands-on experience.

 Students needed support and advocacy from professiondsin order to access jobs and to enter youth
programs. Some students had "burned bridges' in the past and direct intervention by the vocationd
counselor was very hdpful to correct thissituation.

 Students had abasic need to learn to advocae for themsealves beyond the basics of sdf-promation
learned through traditional job skillstraining.

* Not dl studentswere ready for actud work experiences or summer work programs after thistraining. In
our case, it was due to the young age of most students, combined with individua issues and situations.

* High-qudlity vocationd materias and resources were expengive, but integrd to the success of thistype of
day trestment program.

* Factors such as lack of rdiable transportation and a supportive family environment continued to sabo-
tagethese students efforts, despite gaining job-seeking and jol-keeping skills.
Reflections

* Thevocationa component has become anintegra part of the Clark Street Job Options program. This
has required ongoing support from our system of trangition sarvice providers, asfamily therapistsare
generdly not trained to be career counsdors.

* Students were encouraged to participate in deveoping the vocationd curriculum and efforts were made
toinvolve familiesmoreintensvely.

* Medtingsrdaed to our demongtration grant became a forum for new idessto those interested in suc-
cessul trangitionsfor students. A vision was afirmed to increase partnershi ps between the schoadl, locd
businesses, employers, and the community in generd.
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Freeborn
County CTIC
Cooper ative

cCommunity
Work

Exploration
Proj ect

Contact

Sandy Gromaika

1718 Lakewood Avenue
Albert Lea, MN 56007
507/373-4230
507/377-6536

Age Groups Served
Juniorsand seniorsin high school

UniqueFeatures

Opportunity to explorefour work sitesduring
theyear.

Accessto the programthrough either special
needsor regular education vocational co-op
programs.

Community servicestudentsact aspeer
helpers.

1995-1996

Overview

The major focus of this project was to improve opportunities for
students with disabilities by devel oping ongoing, community-based
career and work training stations for them within existing vocational
education programs. Students explored various careers and devel-
oped job skills by working at a different job site each quarter.
Partners in the project included the Freeborn County Area Cham-
ber of Commerce, representatives of area businesses and industry,
parents, students, the Freeborn County CTIC, the local Workforce
Development Center, and educators from Albert Lea High School.

The Need

Traditionally, students with disabilities have been under-represented
invocational education programs. A program needs assessment
showed that of the 1,089 students enrolled in vocational courses
state-wide, only two percent were students with disabilities. By com-
parison, 5.8 percent of students in grades ten through twelve at the
Albert Lea High School and area learning center had disabilities.

For several years, Albert Lea Area Schools have been moving
toward implementing a school-to-work transition model. Compo-
nents of the model included applied academics; community-based
learning including internships, co-op programs, and youth appren-
ticeships; and articulation agreements with post-secondary institu-
tions. A locdl site team that includes al of the partners previously
mentioned had been developed. The site team recognized the need to
develop more opportunities to include students with disabilitiesin
these school-to-work options.

M eetingthe Need

» The program allowed studentsto gain hands-on skills in avarious
career aress rather than working at the samejob al year long asis
the case in atraditional vocational co-op program. Students ro-
tated through various work sites to explore career choices, gain
work skills, and integrate vocational and academic knowledge.

Students had the support of peer helpers from the high school's community service class aswell asajob

coach, if needed.

» The program provided the opportunity for students to participate in student leadership programs for all
students. Student organizations met during regular class time, with emphasis on parliamentary proce-
dures, volunteer projects, and state competitions.

TheResults

This project provided opportunities for students with disabilitiesto successfully participatein Albert Leds
school-to-work transition initiatives. Our project developed and implemented the following activities:
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* Edtablishing eight community-based work stations for studentswith disabilities to try different occupa:
tional pathways. The career/job exploration training Steswereincorporated into the existing work co-op
programs. Student with disabilities could enroll in one of the following programsto accessthe Stes:

» Busness Co-op Program

 Tradeand Industry Co-op Program

» Fam/Agri-business Management Program
* Work Experience - Disadvantaged

* Work Experience - Handicapped

Writing training plans and career training objectivesfor each Ste;

 Formulating a student application process for entrance into the program;

Deve oping authentic assessments to determine student ahilities for each training segment; and

» Deveoping apeer mentoring program: students had the support of student mentorswho were enralled
inthesodid studies department's " Community Service: The Adtive Citizen" course. The coursewas
scheduled to coincide with the work program schedule.

Eight studentsregigtered for this program for the 1996-97 schodl yeer. Sx arejuniorswho haveregis-
tered through the Specia Neads Work Experience Program. Oneisasenior registered through the Trade and
Industry Co-op Program and ancther asenior registered through the Business Co-op Program. The project is
opento senior high specid education students who have completed &t least one term of "Work Seminar.”

Reflections

 Thereisalot of enthusiasm among businessand industry in the Albert Leaareato providetraining op-
portunitiesfor studentswith disabilities.

* Not al work-based learning experience was paid. At the start of the project, we envisoned paid student
training experiences. We dso found out that non-paid internships are acomponent of many post-sec-
ondary programsand requiring pay would exdlude some excdlent training sites. We were careful to fal-
low the regulations of the Fair Labor Standards Act when deciding whether astudent was atrainee (un-
paid) or an employee (paid) of abusiness.

» An ovewhdming mgority of the students surveyed reported high interest inthe program as either a
trainee or an employee.
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Goodhue 1993-1994
CountyCTIC

Overview
Red Wing Centra High Schoal and the Goodhue County CTIC cdl-

Contact |laborated to further the development of a Futures Planning Course
Juliechreifels to ass s studentswith disabilitiesto direct their own transition ser-
Red Wing High School vices Theproject:

2451 Eagle Ridge Drive
Red Wing, MN55066

 Developed course materiasin thefive transition aressthat in-
dude functiond, hands-on kill developmernt;

612/385-4635 o Assiged studentsto gain skillsin thefive trangition areasthrough

Age Groups Served dassoom and community experience;

Ages 14-22 » Taught the overdl basics of Hf-advocacy and sdf-determination
_ to as3g students with understanding and participating in deve-

Unique Features oping their individua education plans; and

Students explored and wrotegoal sin each of « Provided additional workshops and trainings to assist parents,

theﬁ\/etrans tionareasas paj’t of afutures G‘nploye’s’ and |vice prow dersto SJpport ywrg adultswith

planning class. disabilitiesin pursuing their gods and dreams.

Four school districts, aswell asmost of the

serviceagenciesfor individualswith The Need

disabilitiesin Goodhue County, collaborated At thetime of grant application, transition planning was done dur-

toimplement thisproject. ing IEP gaffings Students, their families, educators, and service

providersfdt thiswasn't enough to meat students needsfor success-

fu outcomes. A planning team was deve oped that included dl the

key stakeholders, egpecidly the studentsand parents. Planning re-
volved around discovering critical dements needed for a successful transition from school to adult life for
young adultswith disabilities. The concept of afutures planning course was developed asapossible 0lu-
tion. Thiswas envisoned asaway of providing amorein-depth sysem of transition planning in addition to
assiging young adultsto bethe leedersin their own planning meetings.

M eeting the Need

During the Futures Planning Course, studentswere assisted in discovering their individua strengthsand
needsin their home, school, and community environments. They deve oped strategiesto meet their needs
and recaived support to share their ideas with their transition planning team. Students were dso encour-
aged to become members of the CTIC and to usethisasatool for learning to become better self-advocates.
Parents, employers, educators, and sarvice providers he ped students to become involved by helping them to
prepare for participation intheir IEP transition planning meetings, to attend workshops, and to attend
trangition fairs. These ectivitiesweredl critica to planning and implementing grant activities.
Adtivitiesincluded:

* Futures planning workshops were held each spring in 1994,1995, and 1996.

» Two to four ssudentswere, and il are, active members of our CTIC.

* A Futures Planning Course for students has been offered each semester throughout 1994,1995, and 1996.
Thisinformation is now aso covered through our Work Experience Program.

» Bvay yea, atrangtion far for sudentswith disabilities, their families and sarvice providersisheld. This
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has been ahuge success. Thefair was held during the day and students were provided with transporta:
tion, resource information, bresk-out sessons on different transition topics, and fallow-up in school
through dasses

The Results

« The Futures Planning workshops were attended by fifteen to twenty-five students each time and their
parents. Comments received from parents and students were extremdy positive.

« Eght to fifteen students participated in the Futures Planning Course eech semester; students shared that
they learned alot from the course. Mog studentswere dso in the sameingtructor's Work Experience
Program. Dueto theingtructor's caseload, the two courses were integrated into one course.

« The Trangtion Fair has had approximatdly three hundred parti cipants each year. Thefar has been and
will be repeated every year dueto the overwhdming mgority of positive comments.

Reflections

* The Futures Planning workshop and course need to be promoted by individud ingtructors, especidly for
studentswith learning disabilities and emotional/behaviord disorders.

» We doffered credits or pointsfor attending workshops; this increased students' attendance and participa:
tion and was very hepful.

» Many of our gpecid education instructors needed lots of encouragement to get out of the "academic
mode" and into the "trangition mode" of functiona, practica, red-life planning.

* Trangtion Fair planning must be started very early in the year. One of our most successul Srategieswas
involving studentsin planning and incorporating their ideas of what would beinteresting and hdpful
into the event. An example was the suggestion that our bregk-out sessons be only thirty minutesin
length, Snce an hour wastoo long.

 The Trangtion Far worked much better when it was held during the day rather than inthe evening. We
choseour locd technical college astheided setting to hold this event.

» Student participation on our CTIC was essential and provided avery positive, exciting spin on our activi-
ties. We provided a CTIC member asamentor to each student. The mentor discussed with the student
the gods of the meeting, the activities, how the megtingswere run, how to participate at meetings, and
why it wasimportant to be involved with improving our transition sarvice ddivery. Thistradition will
continuein our CTIC.
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Grant County 1994-1995

Child and
Youth
Council

Contact

Betty Kirsch

Grant County Public Health
10NWFirst Street

Post OfficeBox 120

Elbow Lake, MN 56531
218/685-5301

Age Groups Served
Birth-22

Unique Features

Focused on health and mental health.

Broad range of investment fromearly
childhood, children'smental health, and
transition age parentsand serviceproviders.

Community i nvolvement inthe planning and

implementation phase.

Overview
The Grant County Child and Y outh Council sponsored community
planning meetings to examine the fallowing areas of trandtion plan-
ning and improvement for children and youth with disabilities:
» Badcneeds
Physicd health/mental hedlth
* Vocdiond services
* Nurturance
Recregtion and leisure options

Theintended outcome of these planning megtingswasto in-
crease our understanding of sarvices available across eech of the
areas aswdl asthe resourcesthat each service provider could con-
tributeto increase transition options. Activitiesthat resulted from
the community planning meetings were designed to compliment
those mestings by providing anin-depth look at transition needsin
our locd area. Thisin turn hdped to improve sarvice ddivery in
aress|abdled as priorities by key stakeholders, aswdl ashelping to
ensure qudity adminigtrative planning and decison making.

The Need

The selection of this activity was based on severd sources of infor-
mation. Counal discussonsreveded thefect that memberswere
uncomfortable with the current understanding of school service
needs. Representatives from non-mandated community groups
expressed uncertainty about their rolesin working with the Grant
County council. The chairperson of aneighboring CTIC adso advised

that determining post-school service needs was essentid in effedtivdy fulfilling the misson of CTICsand our
interagency council. Review of transition publications confirmed the wisdom of this advice.

Meetingthe Need

The outcome of identifying service needs and resources available to assst with meeting transition needs was

addressed through three activities:

« Deveoping aprocessfor identifying what services were heeded by young adults with disabilitieswho

would be graduating:

* aurveying teachers, agency g4, parents, and students on anticipated post-school needs;
« fallowing-up with locd, former students; and
* presenting compiled results a a community forum for fedback and recommendations.

* Identifying an ongoing process for sharing information about post-school sarvice needs:
* re-digtributing surveys bi-annualy and including questions about the effectiveness of the surveys,
* halding trangition forums in conjunction with every survey to get feedback and recommendations on

how to proceed;
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« digtributing resultsto locd agenciesfor planning;

* publishing resultsin the council newdetter;

* holding ongoing discussions through the council's Sarvice Recommendation Team regarding podt-
school needs; and

* Cregting an interagency agreement formalizing our information-sharing process.

» Demondirating how information collected can be used to improve high school and post-school services
» udng information asabassfor srategic planning within agendies, and
* ugng information as abas's for interagency and council problem solving.

The Results

Assessment resullts indicated the need for a multileve gpproach to future needs assessments, planning,
implementation, and evauation:

» Case by Caser Wrap-around sarvice planning was offered in each of the school digtricts served by the
Child and Y outh Coundil through the Service Recommendation Team. Thissarvice differed from the IEP
processin that digibility wasn't restricted to studentswho met specia education guidelines. The Savice
Recommendation Team recorded service gaps aswd| as duplication of servicesfor transition and re-
ported thisto the Child and Y outh Council Executive Team on an ongoing basis. Findings and recom-
mendationsregarding servicesfor children and young adults with disabilities were d o reported to the
Schodl-to-Work Satellite Teams.

* Overall System: Schodl-to-Work Satdllite Teams were organized in each schoadl district served by the
Child and Y auth Council. Satellite Team membership included students, parents, educators, business
people, and representatives from local agencies. Each Satdlite Team met monthly and was charged with
ng the schodl-to-work trangition sysem asit existed in that schoal district'scommunity. The team
formulated Srategies for improvement and was responsible for implementing these strategies. Improv-
ing the ddivery of transition services, Spedificdly asit related to studentswith disabilities, wasavitd
component of the Satellite Team process. Each Schoadl-to-Work Satdllite Team reported their recommen-
dationsto the School-to-Work Governance Team. It was the responsibility of the Governance Team to
coordinate planning across school district boundaries. The Schod-to-Work Governance team reported
their recommendationsto the Child and Y outh Council Executive Team.

» Governance: The Council Executive Team andyzed and responded to recommendations made by the
Schoadl-to-Work Satdllites and the Sarvice Recommendation Team. The Executive Team wasthe gover-
nance structure for the Coundil and was charged with changing policies, practices, and funding to better
serve the needs of individuds, families, and the community.

Reflections

* This newly-cregted structure for identifying and responding to the transition needs of children and
young adultswith disabilitieswasin fledgling form a the end of the grant period. Expect to commit
more than one year when undertaking aproject likethis.

 Multi-sector involvement early in the process crested a high levd of buy-in among mogt of the partners.



Little Crow
CTIC

Contact

Dr. WilliamNaylor

C.0.B.

6115 WFifth Street
Willmar, MN56201
320/231-5184

or

Tammy Lacey

Willmar Senior High School
320/231-1100

Age Groups Served

Hispanic studentsin grades seven and eight

andtheir families

Unique Features

Focused specifically on Hispanic studentswith

disabilitiesat thejunior highlevel,

Hispanic rolemodel symentorswereused to
provide students encouragement, exampl es,

and hopefor their plansand dreams.

AHispanicgrant facilitator /coordinator was
hired to ensurethe best possible communication
with studentsand parentsintheHispanic

community of Willmar.

1994-1996

Overview

The goal of the Little Crow CTIC wasto addressthe transition needs
of diverse cultures, specificaly Hispanic students with disabilitiesin
the Willmar school system. Our school systems have made an at-
tempt to address the needs of these students over the years. How-
ever, changes occurring within the Hispanic community with regard
to education are so rapid that Hispanic students with disabilities are
fdling further behind rather than catching up.

The Need

The Hispanic community has grown rapidly in Willmar and sur-
rounding areas in the past five years. Hispanic students comprise
approximately 15% (725) of studentsin the entire K-12 student body
of Willmar Public Schools, and the ratio continuesto grow. Hispanic
students with disabilities comprise approximately 7.3% of the His-
panic student population, compared to the average 10% found in
most other cultures. The percentages are higher in preschool and
grade school, faling off after eighth grade. Only seven students were
reported in special education in the highest four grades. Interviews
were conducted and the results indicated that Hispanic students
were dropping out of school at alarming rates by age sixteen. Armed
with these statistics, and seeing some possible correl ations between
the dropout rate, possible unidentified disabilities, and alack of
information on needed services, the Little Crow CTIC fdt that ad-
dressing improved transition services for Hispanic students with
disabilitieswas acritical issue to pursue.

Meetingthe Need

The Little Crow CTIC developed and implemented this project over a
two-year period between 1994 and 1996. Activities included:

An assessment tool was developed and verbally administered to parents and students regarding
strengths and needs in thefivetransition areas.

The Hispanic Parents Advisory Council (HPAC) was established to interpret the findings from the assess-
ment tool and focus groups. This group met on an ad hoc basisto discussthe activities of the grant and
to give advice to the CTIC and assistant superintendent.

Information was disseminated to parents through the HPAC and through informal networking. The

HPAC also formulated suggestions to reduce the dropout rate and helped with a media project which
included making videos for public access cable television. Information was faxed to David Echavarria,
who conducted a weekly radio announcement program in Spanish on thelocal radio station KWLM.

Focus groups were completed with males age sixteen and seventeen who had dropped out of traditional
school settings to gain information about their reasons for dropping out and to get their perspectives
about positive or negative experiences during their educational experience. Information was aso col-



lected from femde Higpanic studentswho had dropped out of school. Theinformation was shared with
the HPAC and suggestions were generated to share with the ass stant superintendent.

* A hilingua coordinator was hired to meet with families at their homes and to help coordinate other
agpects of the grant.

» An After Schod Club was started for seventh and eighth graders. One of the gods of thiscdlub wasto
provide students with additional structured time to complete homework assignments with the help of
Higpanic role moddswho provided tutoring. Busness owners and leaders from the Higpanic community
gpoke to the dass about their careers and the importance of education and god planning. The group aso
went on community tours of post-secondary educationd institutions and participated in recrestiona
activities over the summer monthsto provide continuity of the grant activities.

« A Junior High United Cultures Club based on a successful high school model was established at Willmar
Junior High to help fadilitate the empowerment of younger Higpanic students.

The Results

» Twenty-five parents and students completed the needs assessment. Communication between Hispanic
parents and schoolsimproved, especidly through HPAC. The HPAC plansto continue meeting.

 The After Schod Club had fairly cong stent attendance, with ten studentsthefirg year and deven Su-
dentsthe second. Volunteer tutorsincluded ajunior high teecher, adementary school mgor from
Willmar Community College, atenth-grade high school student, two paraprofessionas from the Willmar
public school sysem, and astudent member of the United Cultures Club.

 The Junior High United Cultures Club grew to sixteen memberswho participated in cultura activities
and projects. One exampleincluded amura for the high schoal cafeteria The mural stressed thetheme
of equdity and vadue for dl cultures and ethnic groups.

* It wasfound that avideo could be aired and produced on public access cable TV for no cogt to the grant
except purchasing videotapes. A tape detailing thework of the grant aswell as one onthe history of
Mexico, both of which include contributions of local Hispanics, were produced.

Reflections

Astrangtion coordinators, wewere ableto get abaseline of information from the Higpanic studentsand
familiesin our community regarding their transition needs. We found:

» Sportsare apopular recregtional activity - more so for boysthan girls.
* Thereisahigh degree of family involvement in chores and home maintenance by Higpanic students.

* Parentsfdt that no needs showed up in the area of community participation because most community
groups are made up of Caucadan persons.

* Pog-secondary training was the greatest need according to the survey. Lack of awareness of educationd
opportunities, poor academic kills, and financid barriers were the most common issues.

» The Homework Club is expected to merge with another after-school dub for al races at thejunior high.
Funding will be sought to provide transportati on and Hispanic role mode sfor tutors.

Welearned that numerous needs must be addressed for Hispanic students to find success in educationa
settings and to trangition to adult life. Higpanic role models, acceptance in the community, career avare-
ness, god setting, and empowering students are afew of the most important needs. We learned the impor-
tance of educating the community againg prejudice and fase racid stereotypes, of structured programs and
added support for Hispanic students, and of enhancing cultura sdf-eseem. We dso learned the importance
of networking and community solidarity, the need to improve communication between cultures, and the
need for more effective communication with Hispanic parents about transition planning and services.
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Morrison
County

| nter agency
Coordinating
Council

Contact

Diane Sczublewski
Mid-state Education District
109 NE Second Avenue
LittleFalls, MN5634s
320/632-5417

Age Groups Served
Birth-22

Unique Features
Sngleinteragency planning process.
Unitary case management coor dination.

Family focused processthat buildson
strengths, interests, andinformal & formal
supports.

1993-1996

Overview

Thegoa of this Service Coordination Project wasto develop a single
interagency planning process addressing al children and young
adults with disabilities, ages birth through twenty-two. It would be
designed to facilitate short- and long-range planning that is compre-
hensive and student-and family-focused.

The Need

The need for a single system of planning for children and youth with
disabilities and their families has long been recognized in Morrison
County. As with many other areas in Minnesota, bringing together
all the entities that serve children and their familiesis more easily
said than done. To begin this process, Morrison County devel oped
the Morrison County Interagency Coordinating Council (MCICC).
This council included representatives from children's mental health,
early childhood intervention and education, and transition services.

Feedback from parents and agency members concerning duplica
tion in planning processes, inconsistency in the identification of an
individual's outcomes across agencies, and sporadic service delivery
led usto develop a plan to address these concerns. The overal goal
was to work toward addressing the needs of individuals with disabili-
ties through a comprehensive, coordinated planning process that
eliminated gaps and overlapsin services, aswell as eased the transi-
tion planning process for youth and their families.

M eeting the Need

The Service Coordination Project aimed to develop a system of uni-
tary case management and a single planning process for individuals

from birth to age twenty-two. The process was family-focused, assets-based, and incorporated futures plan-
ning processes that were piloted with anumber of families and refined according to family evaluations. This
was facilitated by an interagency service coordinator for which ajob description and position responsibili-
ties were developed. Pursuit of state level endorsement of a single planning process is ongoing.

The Results

We have learned much through the development of this planning process. We are continuing to learn aswe
refine our process and implement the use of "The Plan" and the process with families and service providers.
Some of our most significant results include:

» We learned that the development of the plan and the process wasn't that difficult and was an effective
practice for students/families of al ages.

 The process dlowed for more use of community resources and less reliance on formalized care systems.

» Using asingle plan document wasn't as beneficia asdevel oping theinteragency planning process; develop-
ing a community-based, family-centered, strengths-based plan could happen with any existing document

from any agency.

21



* Families noted satisfaction with having aSngle service coordinator who was available to them to address
needs across settings. However, the roles and respongibilities of the service coordinator needed to be
explicitly delineated.

» Saf and familieswere very open, supportive, and willing to try new planning strategies.

* It was bendfidid to have an interagency position housed in adifferent agency than our fiscd hogt; the

flexibility of this position without asingle agency filiaion offered an opportunity to meet the needs of
familiesand studentsin an ongoing way and averted numerous crises.

» Sdf from the pilot projects became more family-focused in their roles with other families and students
(eg., dtering meeting times, making home visits, striving to include fathersin the meetings, recognizing
family priorities).

* Families and students became more empowered in dedling with community agenciesand teamsand in
recognizing their critical importanceto theteam process.

* Families became more involved with informa community supports and resources rather than relying on
formdlized sarvices from governmentd agencies (involvement with 4H, community education, church-
related activities, etc.).

Reflections

» Many different interpretations of "family-focusad” exi¢t both between and within agencies

 Theprocessof engaging al the potentia playersisongoing and never-ending.

» Ongoing good communication between dl members of the team is essential.

* Attimesit's necessary to consider the natural flow and progression in planning processes versus strug-
gling with pre-set timelines.

* It'svery bendfidd to haveflexibility to implement working beyond standard hours and boundaries (i.e.,
8:00-4:00 Monday through Friday).

¢ Falow-up with g&f and families on aregular bas's has ensured smooth, ongoing communication and
avoided misinterpretations and hard fedings.

* It has been important to implement and evauate this pilot project as astand-aone project and not asan
additiona add-on respongibility for existing g&ff. Our next chalengewill beto identify how this system
may be expanded and incorporated into current ddivery systems.
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M idwest 1994-1995
Special
Education Overview

Thisprogram brought together educators, parents, students, the

C Oop er at I Ve Rehabilitation Services, county personnel, the Job Training Partner-

ship Act (JPTA), and the Center for Independent Living. Students
from throughout our digtrict were digibleto attend athree-week
independent living and training program. In addition to attending

Contact summer school dassesat thelocd high schoal, students actudly
JoyceNelson moved into apartments. They were offered awide range of activities
Midwest Special Education Cooperative including recreation and leisure, independent living and community
600 Columbia Avenue killstraining, career exploration, and afield trip to apost-secondary
Morris, MN 56267 occupationd skills programin Brainerd.
320/589-4248
The Need

Age Ranges Served Theideafor the Transition Apartment Program (TAP) evolved from
Ages14-22 asgiesaf conversationsat CTIC medtingswith parentsand other

_ members. Parents expressed frusiration and concern that their chil-
Unique Features dren weren't being offered enough opportunities to become indepen-
Sudentslived in apartmentsto experience dent in the community. One parent reported that his Sxteenyear-old

hands-on, Junctional independent living skills  daughter attended a"school" each summer in southern Minnesota

training.

where shelearned avariety of red-life skills. He was considering

enrolling her there year-round unlessthisissue was addressed and

improved & thelocd levd. After much discussion, the CTIC decided

to push for more and better collaboration between the high school
and other providersto improve outcomesfor students making the transition from schoal to adult life

M eeting the Need

Project committee membersincluded representatives from severd different agencies that had an interest in
and commitment to expanding and improving locd trangition services. This commitment included support-
ing TAP through monetary contributionsaswel asthrough in-kind servicesand g&ff time.

The program was decreased from eight to three weeks due to some difficultieswith implementation.
Students enjoyed avery activethree weskswhere they:

» Were exposad to awide variety of community resources and experiences both in rural Minnesotaand in
the Minneapolis/St. Paul areg;

Learned how to use public transportation;

 Becameinvalved in aweskly softbal league with another agency;

Learned how to use the public library;

Learned thelocation of public agencies and met with gaff to learn how to access sarvices, and

 Explored career options through public school programs and by visiting severd post-secondary Sites.

TAP focusad on devel oping amore independent life-gyle with each student. Living avay from home,
cooking, laundry, using public transportation, accessng community services, and shopping weredl apart
of learning what independenceis dl about.
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The Results

Thetraining that focused on independent living skillswas very successful. Students practiced avariety of
kills designed to increase their ability to live and work independently. The recreation / leisure and commu-
nity participation skills portions were equaly successful. Severd of the sudentsfrom the smdler, rura
communitieslearned how to use public transportation and planned tripsto thelibrary or grocery store, or
for other shopping on their awn.

The program ran for just three wesks and, because of this, there wasn't adeguate time to implement
everything wed origindly planned. However, the overdl resultswere very good and TAP was congdered by
dl involved to be agreat success. Parents, students, school administrators, aswell as other agenciesinvolved
loved it! The information gained during this brief time provided the basis for addressing students' transition
needs on their IEPsin amuch more practical, functiona way.

Theimpact of aprogram likethison transition planning isimmense. Plans are being madeto invedtigate
along-term, year-round program where students from other districts could attend schoal in Morris, livein
an gpartment, and have paid work experience. Support for this concept is strong and thereislittle doubt
that it will eventudly become aredity. Because of TAP, studentsin thisrural areawill now have agrester
chance of accessing quality transition services,

Reflections

Themost important thing we learned was not to panic and to remain flexible! Nothing went as planned, but
we roseto the chalenge and were able to be successful. The fallowing are some helpful hints:

* Threefurnished, barrier-free apartments were promised to uswhen the grant was written, but then be-
came unavailable after the grant was received. In order to avoid this problem, get the promisein writing
S0 you have abinding contract.

 Two key g&f, committed to the project from the onset, became unavailable to commit their time. Again,

write an interagency contract specifying the need, number of hours, pay (if any), and what each agency
will provide toward the project.

» Weredized, toolate, that we didn't actualy have enough money to run aprogram like this and that our
cogt projectionsweretoo low. An apartment training program isvery expendgve - esimate for a higher
budget than you think youll need. Tak to otherswho have done this before to get anideaof what it will
taketorunonadaily bass.

» Theweskest portion of the program was in the area of career exploration and planning for post-second-
ary education options. With more time, this could have been addressed in much greater depth.
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Minneapolis
CTIC

Contact

Rob Kent

Hennepin County Adult Services
A1500 Gover nment Center

300 SSixth Street

Minneapolis, MN 55487
612/348-4679

AgeRanges Served
Ages14-22, families, and support staff

Unique Features

Development of aresource manual for each
of the twenty-five special education program

staff to sharewith familiesand students.

1993-1996

Overview

Theessnceof dl CTICs godsisto provideinteragency linkagesfor
asmooth trangition from schoal to adult life for young adultswith
disabilities. What became obviousto our membersand alogicd
outgrowth of our experience was the need for aformalized, common
understanding of the resources and sarvices avalable to students
and families, aswd| asthe need to develop aprocesslinking agencies
and familiesto enhance successful trangitions. Thegod of the Min-
negpolis CTIC over the past three years has been to deve op effective
interagency processes (including aworking interagency agreement),
aswedl asto pilot severd training programsfor students, families,
and teachersto enhance their knowledge of trandition services

TheNeed

Prior to beginning the grant in 1993, the Minnegpolis CTIC surveyed
school gaff and provided trangition training to 9&f, parents, Stu-
dents, and CTIC membersto determinethered transtion needsin
our community. The responses suggested that students may not be
recaiving and benefiting from appropriate services from agencies
Additiona needsidentified were for continued gt training and

student and family education. Because of the diversity and complexity of sysemsaslarge asthe Minnegpo-
lisschools and county sarvices, therewas agrester need to have asmplified, unified network in placeto
formally address agency agreementsfor providing services. Asaresult, afurther god wasto develop an
interagency agreement to solicify and enhance an uncomplicated and un-duplicated transition process.

M eeting the Need

Over the past three years, we have learned much from our grant activities. Aswe acquired new and better
information about needs, the origind grant activities have evolved and progressed to new levels. Thissum-
mary highlights Sgnificant achievements over the past three years, but focuses mainly on current activities
which are an outgrowth of work over the previoustwo years.

The Results

1993-94
* Implemented student mentorship training on transition.

* Educated students and gaff on how to used the Trangtion Information Planning Sygem (TIPS), acom-
puterized transition planning process.

» Usd exit filesfor gudentsto take their transition information with them when they graduated and
trained students and s&ff on how to use them.

* Provided training for school building teams on collaboration and resources for sudents and families

1994-95
* Addressad attendance at |EP meetings by reviewing who attends and then surveying students, parents,
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and agenciesto find out more about why they do or don't attend IEP meetings, developed alist of sugges
tions and gtrategiesthat was disseminated to IEP team members and other school and agency Sf.

« Identified the benefits of connecting fourteenyear-old students to agencies and services by reviewing
information from amiddle school dropout prevention project; deve oped atransition resource brochure
that has been distributed to dl school and agency g&f, aswel as parents and students.

* |dentified a post-schoal process with a coordinated plan for obtaining services and supports, particularly
for students not digible for Rehabilitation Sarvices or County Sodid Sarvices; thisincluded alisting of
nontraditional resources made availablein non-schoal settings such aslibrariesand community centers.

1995-96

* Found that transition often didn't gppear in IEP gods, good materialswere available but were not being
usad to their potential ; parents and teachers needed to be made more aware and knowledgegble, espe-
ddly in the area of agency resources.

 Two trainingswere held onewesk apart - an inservice training for teachers on the new IEP form and
available resourcesin the community and atransition resource fair for parents and students.

* In order to market thetrainings, the CTIC provided stipendsto schools for mailings and paper.

» Eachinsarviceincluded unique rewardsfor attending: teachers received CBUswhen they filled out evau-
ations on the training; the firg thirty parents and studentsto regigter for thefair recaved gift certificates;
evaryonewas digible for hourly door prizes.

* Student attendance was significant due to numerous and persistent mailings to their homes reminding
them of the training and inviting them to attend.

* Fallow-up was provided through the use of three-ring agency resource notebooks; these were deve oped,
distributed, and inserviced by CTIC membersto every schoal with students aged fourteen to twenty-two.

Reflections

Much thought and deliberation went into marketing activities to gain the greatest participation possible.
Thefdlowing ideas hdped to make thefind year of our project very successful:

* CTIC members participated in both the IEP training and the Trangtion Resource fair. Their involvement
created a sense of ownership and reward for the time put into activities.

* CTIC members were careful to gather information from g&f, parents, and students about what types
of training and information would best met their needs. Thisinformation helped the CTIC to support
activitiesthat gaff and families wanted, that people were motivated to attend, and that met their actua
needs. It dso increased the motivation of CTIC membersduring planning and implementation.

» When marketing for thetransition fair, multiple mailings and follow-up were used to increase the likeli-
hood that students and parentswould attend. An invitation was mailed out one month and again one
wek before the far and then phone cdls were made the night before to encourage students to attend.

* CTIC membersinvolved neighborhood businesses by approaching them for contributions of door prizes
and treats. Thisnot only got them involved and interested in what was happening, but aso gave students
and parents a chance to actualy use coupons and gift certificates because they were localy owned and
operated.

« CTIC members developed and coordinated the agency resource notebooks and were responsible for
presenting training to each of the twenty-five school programs on how to use the notebooks. Thiswas
criticd to effedtive information sharing.
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Northern
LightsCTIC

Contact

Sephen Larson
Rehabilitation Services
PO Box 370

Moose Lake, MN 55767
218/485-5108

Age Groups Served
Ages6-14

UniqueFeatures

Tapping into the expertise of various
interagency personnel.

Co-conceptualizing a new paradigmof service
deliveryto childrenwith disabilities.

Collaborativeinitiative drawing together the
ener giesof the I nteragency Early Intervention
Committee, the Local Coordinating Council,
andthe CTICfor children'smental health
acrossthree countiesand ten school districts.

1995-1996

Overview

The Cloquet Area Specia Education Cooperative (CASEC) covers a
hundred-square-mile geographical region that includes ten school
districts. Each district has its own unique transition service delivery
system. Because of these logistics, servicesto young adults with
disabilities are often fragmented and lack the cooperative effort
essential to effective interagency planning. Even more significant is
the gap in any type of services to studentswith disabilities between
the ages of sx and fourteen - what has been typicaly called the
"black hole" of service delivery. We decided to focus on developing a
local Systems Improvement Design Team, to begin addressing the
needs of children with disabilities aged sx to fourteen. Our hope was
that our efforts would eventually address the needs of all children
with disabilities, from birth through age twenty-two, in our loca
communities.

The Need

Historicdly, significant confusion has existed among social services
case managers and special education case managers about when
other agencies should become involved in planning for transition.
Conflicts frequently arose about who should pay for significant ser-
vices needed by each child. Adult service providers were often un-
aware of the needs of younger studentswith disabilities. In many
cases, there wasn't sufficient time to address budget and program
planning. Such conflict strained collaborative relationships and
delayed or interrupted delivery of important servicesto our primary

consumers: children. It's essential that we address problems and concerns with service delivery in our local
system and work toward meeting the needs of all children with disabilities in our community. For this rea-
son, we fdt this was a critical area which required attention through the development of our Systems Im-

provement Design Team.

Meetingthe Need

» SystemsImprovement Design Team: A design team was assembled with representatives from our
local CTIC, IEIC, and LCC; thisteam developed awork plan for the year and met monthly for half-day

meetings during the grant period.

 Collaborative Project: A collaborative project was identified consisting of improving interagency
support and planning for children with disabilities ages sx to fourteen who have an individua education

plan (IEP).

 Project Activities: Thefollowing isasummary of our experimental interagency planning process:

» CASEC coordinators were approached by the CTIC Grant Advisory Group and asked to take aleader-
ship role in implementing a small, experimental interagency planning process.

» Coordinators were asked to nominate a specid education teacher and then agree to mentor that
teacher through a family-centered process of planning and interagency service coordination by using
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aprovided training packet. Specia education teechers were then asked to nominate familiesto par-
ticipatein the process.

» Teacherswere given data privacy formsto be used for inviting and involving the county socia worker;
action planning formswere used for taking notes during theinteragency |EP meeting with case coor-
dinators, the use of these formswas explained to other planning members.

» Spedid education teachers arranged the interagency 1EP meeting, conducted the interagency plan-
ning, and accessad the loca socid worker during meetingsto address non-IEP concerns.

o St and families were interviewed to determine how the process went, CASEC coordinators met
separatdy to talk frankly about the process, and members of the Northern Lights CTIC made recom+
mendations for future revisons and continuation based on these evauation outcomes.

The Results

This population - children ages six to fourteen who have disabilities and their families - istypicaly not
offered interagency planning by the school-led IEP team. This project has been thefirg efort to do solo-
cdly. Resultsinclude:

* |IEP managerslearned how to offer the family-centered gpproach to interagency planning as part of the
IEP devel opment meeting; CASEC specid education coordinators served as mentorsto teachersinter-
esed in this approach;

* Interagency planning moved toward an integration of multiple planning processes through different
agendiesthat have been used separately inthe pagt;

» Many of our committees provided smilar services separatdy, which could be donetogether. An example
wasto provide acentral resourcedirectory for al familiesand children with disahilities; and

* Reaults have been shared with the CTIC, thelocd 1EIC, and the Children's Mental Hedth Locd Coordi-
nating Coundil.

Reflections

* It'simportant to understand each other's agency and what can be provided through their service ddivery
gysgems.

» Asmembersof asysemsimprovement team, it takestime to build relationships and comfort levels
among dl members.

* Thoughtful planning takestime.

* It'simportant to start smal and to build-in successin order to gain acoeptance and create an environ-
ment where change can occur.

* It wasinteresting to learn that there are different definitions, expectations, and understandings of the
family-centered approach to interagency sarvice planning and ddivery.
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Northland 1994-1995
CTIC

Overview
Bassd on a1993-94 locd CTIC survey, we found aneed to continue

Contact improving involvement of students and familiesin our transition
DonnaHaapala planning system, especidly at the community level. We st agod of
1203 S21st Strest deve oping anew and improved sysem of training, resource distri-
Virginia, MN55792 bution, and continuing education for students, families, and profes-
218/741-2322 sondsto improve the success of trangition service ddivery.
218/741-8645
The Need

Age Range Served A specific need was found in the area.of enhancing local existing
Ages14-22 Community Education programsto serve young adults with disabili-

] tiesin transition from school to adult life. Continued training on
Unique Features transition for families and students was also dlearly indiicated, aswell
Student participationin Community asaneed for an organized, easily accessible method for making tran-
Education. sition resources available to students, parents, and professionds.

Train-the-trainer model and resourcelibraries. , eeting the Need

Our largegeographic area: we havefifteen In order to meet the identified needs, the Northland CTIC followed
junior and/or senior high schoolsin our sverd routes.
cooperative.

» Enhancing Community Education Programs CTIC members
planned to work with Community Education directorsto enhance
dassss and trainings offered through locad Community Education programsto incressethe involvement
of sudentswith disabilities. Traditiondly, student involvement was limited to recreetion and leisure
activities asthiswaswhat wes offered. Asdstance with trangportation and tuition was provided as
needed.

 Trainingfor Students, Families, & Professionals: A transition team conggting of sarvice providers,
educators, parents, and studentswastrained in the five core areas of trangition. This core team was
scheduled to train locd transition specidistsin each of the deven schoal digtricts sarved by the CTIC.
The god wasto make thisacontinuoustrai ning event as new people cameinto the sysem and others
Ieft. The CTIC made money availableto support parent and student attendance at transition training
events by paying for transportation, child care, and tuition.

» Trangtion Resource Libraries Each of the deven school districts represented by the CTIC had its
own transition resource library established to assst in making materids more reedily avalable and ac-
cessblefor trangition planning. An additional set of materiad swas made available at the Arrowhead
Library System to be accessad by anyonein the community.

The Results

* Hfteen trangition resource libraries were established - one for each schoal in the Northland Cooperative.
The Arrowheed Library Sysem cata ogued the master set of transition resource materials and made this
avalableto thegenerd public, in addition to listing it intheir computer system. Thiswas an ongoing,
long-term project that was continually updated. Librariesin the schools are mogt accessbleto the stu-
dentsand families and dso closest to the professiond swho use them most.
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» Community Education directorswere invited to CTIC meetingsto discusstheir concernsand to talk
about issuesthat might enhance student parti cipation such asimproved transportation, help with tu-
ition, or adaptations to dasses. Information about what weas available through Community Education
was digtributed to sudentsthrough their teachers. This gave studentsanew way to learn, meet friends,
and enhancetheir life skillsfor transition to work and adult life

» Many different training events were hdd and made available to students, families, and professonds.
Some were sponsored by the CTIC and otherswere sponsored at the state levd . Thetraining gave people
achanceto meet otherswith smilar issues and to recaive information about what may or may not work
with regard to transition planning. It dso gave CTIC members achanceto update families on the latest
information on trangition and specid education.

Reflections

* It'svery hard to make changes. We quickly learned that our mogt difficult project would bethe onere-
lated to Community Education. Trying to meet with dl Community Education directorswas, logiticaly,
not dways possible. Trying to adapt and change Community Education promotiona brochuresto adver-
tise opportunitiesto students was even more chalenging.

» Themost encouraging finding was parent interest. The hardest group to get involved was students. This
might be due to issues surrounding saf-confidence, but might aso be dueto thefact that they're busy
with ather commitments such as sports, church, and homework.

* It'simportant to use dl forms of mediato get information out correctly because poor marketing can
adverdy dfect aproject's success.

* It wassurprising to learn just how many people aren't avare of what transition is, what CTICsdo, and
what they stand for. However, it was reassuring to find that there were other parents, providers, and
interested people who were there when we redly needed them.

 Thebiggest factor we had to contend with was the geographic Sze of our specid education cooperative.
Trying to accommodate travel issueswas very difficult, especidly inthe winter!
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Northwest
Hennepin
CTIC

Contact

Paula Krippner

403 Jackson Street, Suite 101
Anoka, MN 55303
612/422-7800, X9135
612/422-7907

Age Groups Served
Ages16-22

Unique Features

Thestudent involvement in meetings,
committees, and student connection activities.

TheParent Retreat Event for aweekend of
learning, meeting with other parents, and
relaxing.

The connection with businessesby offering
toursto studentsand following up with
classroomactivities.

1994-1996

Overview

The Northwest Hennepin CTIC developed and implemented a pil ot
project over atwo-year period. The intent of the Northwest Henne-
pin CTIC wasto develop a system of transition service delivery that
would:

 Support and assure the involvement of families in their child's
Individual Education Plan (IEP);

* Promote the involvement of students with disabilitiesin their
own transition planning, both at the individual and community
levels; and

 Trainbusiness leaders in the community on disability awareness,
sengitivity training, and hiring personswith disabilities.

The Need

The Northwest Hennepin CTIC had a history of leadership in the
area of collaborating with students and parents to improve transi-
tion planning in our local community. We believed that family and
student involvement was the key to successful transition planning.
Although our CTIC wasfairly successful in this area, we fdt it was
necessary to take the next step to develop and implement a solid,
ongoing system of support to secure the long-term investment of
students and parents.

Meetingthe Need

Over the past two years, the Northwest Hennepin CTIC addressed
thisissue by splitting into teams and appointing leaders to each team

to oversee activities and accomplishment of goal's. We focused on three priority areas:

» Parent Retreat Committee: Thisteam represented efforts of parents, school districts, and agency
representatives. The goal of thisteam was to provide parents of students with disabilities an opportunity
to network with other parents, gather information and receive training on thefive areas of transition,
and to have a "mini-vacation" in the process. Parents were charged a minimal fee for two days of training,
meals, and a hotel stay. The remainder of costs were secured through donations by member agencies and

the community at large.

 Student Retreat Committee: This team represented efforts of school members, agency representa-
tives, and student members of the CTIC. The goal was to organize and present four full-day student
retreats during the school year for interested students from our CTIC area. The primary focus of the
retreats was transition skill awareness and development in the five transition areas, sdlf-advocacy, and
rights and responsibilitiesin the IEP process. A variety of speakers, materials on transition, and re-
sources were available to students at each retreat.

 Student Career Exploration and Recognition Event: Thisteam represented efforts of our school
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districts, community organizations, and studentswith disabilities who were members of the CTIC. The
goal wasto organize four business tours for interested students and to provide arecognition event for the



students and businesses involved. Tours were selected based on the results of student surveysthat identi-
fied their first and second preferences of occupations.

The Results

Parent Retreat: Forty-six parents participated in retreats held in March of 1995 and March of 1996.
The retreats included humorous skits by family participants, networking time for parents to connect
with other parents, motivational speakers, break-out sessions on funding, and presentations by a student
panel. Parent comments were extremely positive.

Student Retreat: Three to four retreats took place each year at community regional park facilities. The
topic of saf-advocacy was the thread that ran through al retreat presentations and was the focus of
much discussion. Retreats presented a variety of materials and resourcesthat dealt with transition skills
and related issues. Students were encouraged to make the most of the opportunity to develop a"social
network." Highlights included presentations by Winelle Carpenter, a learning disabilities consultant and
person with alearning disability, who spoke on the importance of determining your own unique learning
style and how to advocate for your learning needs; Heidi Horak, a former student and person with a
learning disability, who spoke on the importance of sdf-advocacy and the determination to meet your
goas; Randy Shaver, a sportscaster and anchor for the RARE 11 television station, who spoke of his per-
sonal experience of living with a sibling with a disability and the importance of recreation and leisure in
peopleslives.

Career Exploration and Recognition Event: Approximately forty students attended one or more of
the four business tours each year. By involving students from each of the different schools, we hoped
students would have an opportunity to meet and develop new friendships. Following tours, students had
the chance to talk with and question staff at the businesses. Students were given information regarding
the company before the tour, and information was assembled to be reviewed with the studentsto help
them prepare for the tours. At the recognition event, students were given participation certificates and
employers were given framed certificates of appreciation for their participation. A guest spesker, Terry
Egee from the Reliastar Foundation, addressed what employerslook for when hiring.

Reflections
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All planning for these types of activities wasintensive, requiring the steadfast commitment of team
members. It required team members to be creative and flexible in implementing and achieving goals.

It was important to have avariety of representatives on each team: parents weren't the only planning
members on the parent retreat team!

Collaboration with the community was essential and began with building sincere relationships. When
team members communicated our vision to community representatives, resources began to flow.

Aswe end thisgrant year, our teams know that every exit is an entrance to somewhere else. These words
capture our journey together as we begin future endeavors.



Owatonna
CTIC

Contact

Rose Ragatz & Roxanne Grow
Owatonna High School

333 E School Street
Owatonna, MN 55060
507/451-4710x259

Age Groups Served
Ages18and older

Unique Features

I nteragency collabor ation between the school
system, Rehabilitation Services, regional
employment agency, parents, and independent
living facility to devel op, distribute, and

collect resultsof our survey.

M eeting the Need

1995-1996

Overview

There have been great improvementsin addressing the post-high
school needs of sudentswith disabilitiesin our community. How-
ever, feadback from parents, students, graduates, and teachersindi-
cated aneed to improve opportunitiesfor studentsto develop skills
in the aress of independent living, transportation, recreation and
leisure activities, and vocationd training.

Wedso found aneed to review thetraditiond high school cur-
ricula being offered to students with disabilities to determine to what
extent these dasses actudly met students needs. Our grant proposed
to devedlop a processfor evauating the current services and future
needs of studentswith disabilitiesin the Owatonnaschool system.

The Need

Parents, teachers, community sarvice providers, and CTIC members
conduded there was very little purposein students involvement
with required generd coursework. Infact, their needs could be bet-
ter served through participation in curriculadesigned to mest their
pos-high schoal gods. Students were offered independent living
skillstraining in the classroom environment, but on alimited basis.

A survey was deveoped by a CTIC sub-committee using some of PACER (Parent Advacacy Codlition for
Educationd Rights) Center's questions and formatting from their transition survey, aswdl asincluding
additiona information developed by CTIC members. The survey was designed to includeinput from par-
ents, current students, graduates, and adult service providersto assess current kills, currently available
programs, needed programs, and to determine future training needs. Items addressed by the survey in-
cluded job readiness, college or vocationd schooling, sodid issues, independent living skills, and medicd

knowledge and skills.

The Results

The Owatonna CTIC surveyed one hundred twerty-five graduates and dropouts. The mail survey wasan-
swered by twenty-four people. Overdl, it gppeared that most of those who responded were pleased with the
sarvices being provided to studentswith disabilities at Owatonna High School. Highlightsinclude:

* Job Readiness: Thirteen people responded that they didn't know what kind of job they wanted when
they left high school. Seven students answered that they didn't know of information that could assist
them with finding ajob. Sx students answered "no" when asked whether they fdt they could tdll co-
workers and employers about their disahility.

* College or Vocational Schooling: Thirteen answered that they didn't apply to a college or vocationd
program upon leaving high schoal. Thirteen dso replied "no" when asked if they knew how to recave
assigance from Rehabilitation Sarvicesfor schooling. Again, there were Six who responded that they
didn't know how to explain their disability to others.

» Socid Activities: Questions revolved around issues such astelling people about their disability, under-
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standing if people treated them differently because of their disability, meeting new friends, dating, issues
surrounding sexuality and birth control, and socid activities. Most respondents answered questions
surrounding friends positively. Concerns regarding how to approach Owatonna High School's ability to
address aress like dating have since arisen.

* Independent Living: A question related to understanding one's rights under the Americans with
Disabilities Act received the highest number of negative responses - fifteen former students answered
"no." Eight former students didn't know how to go about getting Supplemental Security Income or Medi-
cal Assistance benefits.

» Medical Knowledge: All respondents answered positively when asked about understanding how to
cal by phonefor help. Again, knowledge regarding Social Security Income received eleven negative
responses.

Reflections

» The Owatonna CTIC members believe we need to re-think what questionswe truly sought to answer.
It might have been better to focus on specia education information given out to students at Owatonna
High School. One recommendation was to start with current curricula and then devise survey questions
based on what was taught, what was learned, and whether it was useful or not. Conclusions based on this
information might have had a different sense of importance and a stronger impact on the school situa-
tion. It'slikely that the survey results would have been the same, but their usefulness may have been
enhanced.

« Our survey questions didn't universally apply to dl respondents. This created a danger in assessing dll
"no" answers asif they were problems that needed to be addressed.

» Some students indicated that they believed they didn't have a disability and didn't retain information
that may have been useful to them later.

* Identical items within the survey received different responses, indicating some intra-test reliability
problems.



Rochester
CTIC

Contact

DennisThorsen
Rochester Public Schools
GageEast Elementary
921 NW37th Street
Rochester, MN 55901
507/285-8038

Age Groups Served
Ages14-22

Unique Features

Sudentslearned practical self-advocacy

skills.

Used trained transition facilitatorsto teach

skillsto students.

Coordinated with an off-campustransition

program.

1994-1996

Overview

Inthe spring of 1994, the Rochester CTIC sponsored a
parent/teacher workshop. Feedbeck from that workshop indicated
that information and resources for transition planning needed to be
identified and available on an ongoing bad's throughout the transi-
tion planning years. Anincrease in requests for advocacy servicesby
both parents and professonds supported this. In addition, informa-
tion from the Rochester pogt-school fallow-up survey indicated that
athough information on trangition planning was available, it was
avalable inconsstently and only when requested on pedific issues.
Our project focusad on addressing the ongoing need for technical
assistance, individua support, information dissemination, and re-
sources for trangition planning for dl of those involved with students
intrangition. The god wasto develop asmooth processfor dl Su-
dentswith disahilities and to improve their preparation for adult life.

The Need

Wefound that transition planning for students occurred at different
levels depending on severd factors: age, schoal, Individua Education
Pan (IEP) manager, and disability. Students with devel opmenta
disabilitiestended to have amore complete transition plan than
studentswith learning, physicd, or other disabilities. Studentsin
high schoal tended to have transition plansthat addressed dll five
areas of trangition, as compared to middle schoal studentswho had

plansthat addressed some but not dl of these. Factors that contributed to this fragmented approach may
have included limitationsin the falowing aress.

» Knowledge for implementing awaorking transition plan;

* Awareness of community resources and agencies

» Knowledge of legidation related to transition planning and writing gods, and
* Aocess to ongoing support and information for gpedific transition issues.

M eetingthe Need

The Rochester CTIC included anumber of activitiesto addressthefalowing issues:

 Transition Facilitators. We used trandition facilitators to support IEP teams in the development and
implementation of effective and meaningful transition plans for students with disabilities. Facilitators
worked with students to question their desires and to broaden the awareness of the team'sneed to in-
crease sudent involvement in the planning process. Fadilitators used a spedific sdf-determination cur-
riculum to shareinformation with families and to assist them with learning Strategies to encourage sif-
determination and decision making skillsin their children with disgbilities.

» Adult Mentors: Adults with disabilities served as trangition facilitators. They were made available to
students as mentorsto help them gain confidencein their ability to make choices and decisons, and to
sharetheir opinionswith team members.



» Transition Manuals: Transition manuals were made available to teachers as aresource. Easy accessto
transition facilitators was made available throughout the school year.

» Person-Centered Planning: Olmstead county began to implement person-centered planning for
adults with developmental disabilities. Individuals met with their support g&ff, friends, and family prior
to their annual meetings to identify areas of concerns aswell as goalsthey wanted to accomplishin the
upcoming year.

» Sef-Advocacy Training: Students received training in sdf-advocacy and decision making through
school curricula and with the assistance of a self-advocacy consultant. The consultant also consulted with
and made presentationsto teachers. A People First advocacy chapter was established at the high school.

The Results

« Communication, aswell asthe Rochester CTIC'srelationship with community transportation, recreation
and leisure providers, and community education, was greatly improved.

* Interagency recognition of the value of community-based learning and skills training was increased.

« Community services such asthe license bureau, public library, transportation options, the mayor's office
became much more accessible.

» Understanding of program options with day training/habilitation programs and residential providers
resulted in collaborative planning and improved communication.

Reflections

« It wasinvaluable to base our training and student activities in the community, rather than isolating them
within a school setting.

 Student skills weren't really understood or known until looked at in the context of red-life settings in the
community.

» The growth and self-confidence in the students was tremendous: we saw increased independence and
sdf-esteem through participation in project activities.

 Given the chance, students can and will plan ahead and carry through with their responsibilities.

« Wewere able to expand our teaching strategies and the way we think of teaching with students dueto the
community-oriented nature of our project. It also resulted in volunteer opportunities for students.
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Root River
| nteragency
Committee

Contact

Barb Zoelle-Johnson

Fillmore County Social Services
PO Box 405

Preston, MN55965

507/765-2175

Age Groups Served
Birth-22

Unique Features

Addressing the needs of a comprehensiveage
group: birththrough agetwenty-two.

An ongoing effort to increase communication
and teamwork acrossall environmentswithin
the county.

Agenuinedesireto devel op afunctional
servicenetwork for individualswith
disabilitiesand their families.

1995-1996

Overview

In 1994, in a collaborative effort, loca members of the community
transition interagency and interagency early intervention commit-
teesmerged to form the Roat River Interagency Committee (RRIC).
Themerger came about because committee members recognized the
need to provide a continuity of service that currently didn't exist for
families of children with disabilities. Young children were served by
one committee, transition age students by another, and intermediate
studentswere missed atogether. RRIC fdt the past gpproach was
ineffident and a disservice to families and students. The gods of this
grant project included:

* |dentifying wesk aress of service

* Increasing the participation of students asleadersintheir srvice
planning; and

» Rasng awareness and participation in the community at large.

TheNeed

Discusson and contacts with parents, students, educators, service
providers, and committee membersreveded the following issues

» Studentswith severe disabilities were being served well, but stu-
dentswith less savere or less vishle disabilities - such aslearning
disahilities and emotional/behaviord disabilities - were not
recaiving the scope of sarvices available, espedidly in the area of
trangition. Students and families often didn't redize they were
even digiblefor services.

* Thelevd of participation by parents and studentswaslow. Factorsincluded lack of knowledge about
sarvices, intimidation, paperwork, lack of sdf-determination skills, and lack of community support.

* Duplication of sarvices provided by various agencies resulted in an ineffident use of resources, increased
work |loads, and was very confusing to students and families
» No one person or agency coordinated an individua's plan, alowing for duplication and other problems.

» Therewasalack of generd awareness not only among parents and students, but among educators, sr-
vice providers, and community members regarding the needs of children with disabilitiesand the ser-

vicss availableto mest their needs.

Meetingthe Need

The RRIC implemented the following activities to accomplish our gods

» Specid Project Coordinator: RRIC hired a highly-skilled coordinator who was experienced and
knowledgesble about specid education and related sarvices in the community. She ensured that project
coordination continued in an effident and timey manner.

» Consumer/Provider Surveys. Surveyswere developed by usng existing surveys with amendments
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mede to fit gpedific community needs. The coordinator worked with a sub-committee to recaive input
fromdl RRIC members.

» Parent Mailing List: A mailing list of parentsinterested in transition and related services was deved-
oped by sending out rleasesto every parent with achild with an IEP in Fllmore County.

» Community Resource Booklet: RRIC fdt it would be essentid to update and reprint our interagency
resource booklet entitled Resour cesfor Familiesin Fillmore County.

» Workshop: A day-long workshop for parents, students, and professonals cdled Building Our Strengths
Together was dffered to mativate and inform everyone about being leedersin planning and understanding
the planning process.

The Results

» Surveyswere domly returned. Find andysiswasn't completed by the end of the grant period but will be
avallable by winter of 1996-97.

» Themailing list was developed as parents returned their release forms. Rdeases were mailed in conjunc-
tion with an invitation to asummer picnic sponsored by RRIC. A substantial number of parentsreturned
the rdleases, which indicated an interest in receiving additiond information.

» The Resour ce Bookl et was amended and revised, asthe origind edition wasthree years old and needed
updating. Distribution of the resource guide included schools, hedlth fairs, socid service agencies, work-
shops, and resource centers.

« Information improved parents' and students' ahilities to saf-advocate and participate activdy in their
sarvice plans. Educaion and awareness of individuas, parents, and sarvice providerswas of vital impor-
tance in effective sarvice provision.

» Theworkshop for parents, students, and sarvice providersweas very successul. Guest peskersand a
presentation by CLIMB Thestre were highlights of the day. Workshop eva uationsindicated the audience
would like further opportunities to receive additiona information and that the materia presented would
be used and shared with others. Community resource personnel were on hand to answer questionsand
to share information with attendees.

Reflections

* Theproject coordinator crossed over into many aress of the project and ensured that activitieswere
being completed. Having apaid, professona coordinator rdieved RRIC membersof having to takeon
thisrespongbility in addition to their full-time jobs and dso provided acentral key contact for everyone
involved.

* Changewithin the education processwas extremdly difficult! Teachers and service providerswanted to
provide the best service possible, but were often overworked, had limited financia or other resources,
and lacked information and training needed to be as effective as they wished.

« Individuas must have a vested interest in the sarvice process and in systems change - parents and pro-
fessonaswant to know how it can help them. Without incentive, motivation islacking to make change
happen.

* Resources are becoming scarce, which motivates some agenciesto pool exigting resources and seek cre-
aive solutionsto fund new options. Thiscan beamgor barrier to acquiring necessary sarvices aswall.

» Ggpscontinueto exig, expecidly in the area of knowledge about resources. RRIC il hasalong way
to go in meeting the needs of the entire target population, but our motivation and desireto succeed is
strong.



Rum River 1993-1994
ecial
d u Cat I On OV(?rview .
COOPETr AtiVE  nasntrermm Swd cirior Copve R0 .
ticipated intraining activities usng the Trangtion Information and

Planning Sygem (TIPS) modd. TIPSisamicrocomputer software
program that dlows educators to gather longitudina follow-aong

Contact dataon students, aswell asto collect and evaluate post-school out-
Mary Ruprecht, Director of Soecial Education ~ comesof the students served in specid education. Thegod of this
315NE Seventh Lane demonstration Ste project wasto reinforce the use and enhance the
Cambridge, MN 55008 performance of the TIPS program within the Rum River Co-op.
612/689-3600

The Need
Age Groups Served Six spedial education teachers had received training using TIPS a the
Ages14-22 timethisgrant was obtained. Two key issues till remained:
Unique Features * Training opportunities needed to be expanded to include more
Used the computerized Transition Information educators and awider range of participants from socid services
Planning System ( TIPS) to assessand plan and vocationd renabilitation; and
transition goal swith studentsand families. « Training needed to indude along-range focus that would enable
Reprogrammed the TIPSdisk to makeit more teechersand Service provi dersto adopt thl_spl anning processas
user-friendly. part of the routine planning Srategy used in the cooperative.
Trained staff to usethe processwith both A transition process needed to be crested that dearly defined the
studentsand families. respongibilities of interagency personnel charged with meeting the

post-secondary needs of students. RRIEC plannedtouse TIPS asa
vehideor tool to cregte atransition process with ready-made compo-
nents for a successful trangition services modd.

M eetingthe Need
Activities conducted to the meet the god of thisgrant included:

 Transition Training: Four intensive haf-day trainings on how to do trandtion training were held. Two
focusad on using the TIPS computerized sysem as atool for transition planning using hands-on instruc-
tion, one focused on assessment for transition, and one focused on how to invalve students and families
inatrangition processthat was student-led and family centered.

» Workshops: A second set of workshops was offered to those who didn't wish to go through dl four
hdf-day trainings but wanted to learn strategies for improving the transition planning process.

» Needs Assessment: |nformation was collected on the post-school needs of students served in partici-
pating digtrictsthroughout the yeer after trainings are completed. The post-secondary training and
learning report from the TIPS program actudly identified future student goals aswel as helped to make
comparisonswith actua student performance.

 Educator Network: A network of educators provided information and served as resource persons on
how to use the TIPS planning process.
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The Results

* Four haf-day trainings were held to introduce gaff and other sarvice providersto the TIPS program,
assessment toolsand strategies, and how to have a student-led, family-centered planning process. Feed
back on thetraining was poditive, but led the CTIC to condude that the training sessons were not exten-
sve enough, especidly on how to the use the computerized planning program.

* |t became apparent to the group that there was aneed to discussthe issue of preparing middle school
and junior high aged youth for the transition planning process. Induding more educators who served
thisgroup of youth with disabilities, many of whom turn age fourteen, wasimportant to establishing a
coherent trangition program from the middle school leve to the high school levd.

Difficuity was experienced in using the TIPS computer program, due largdy to problems rdaed to pro-
gramming issues and the complexity of using the program. A second set of workshopswasheld to con-
centrate eforts on the TIPS planning processrather than the program itsdf.

Three falow-up megtingswere held to go through the planning process with teachers, including middle
school and junior high specid education teacherswithin the cooperdive. The primary objective wasto
help teachers use the processto generate atransition plan. Each teacher wasrequired to sdect onefamily
with whom to work through the TIPS planning process. Teechers were given the option of using ahand-
written format from the TIPS program: most choseto use this method rather than the compuiter.

» Mog of the TIPS planning was conducted with students at the middle and junior high levd with disabili-
ties. Follow-up activitieswill be conducted in the 1997-98 schod year. Thiswill include aportion of the
students for which transition plans were developed through this project.

Reflections

* There were some sgnificant problems with the TIPS computer program with regard to "crashing” on the
personng who tried to use the program. Since that time, the program has been revisad severd times after
extendve "de-bugging” and fid d-teting. Early revisonsof this program were shared with personnel with
the Minnegpoalis Public Schoolsin ajoint meeting to review problems associated with the program. The
current version of TIPS, caled "TIPS 2" isacondensad version of the origind program that has been
distributed to dl the secondary specid education gaff in the Rum River Specid Education. While TIPS 2
hasn't been deve oped to the point of being reedy for sde or marketing, the current version runsmuch
more religbly and shows much promise for future devel opment efforts

» Training teachers and other sarvice personnd on how to use acomputerized planning process tekes
time - two sessons were definitdy not enough to get people up to speed. Some & didn't use acom-
puter on aregular basisand so just assigting them to learn the computer operations camefirgt.

It's difficuit to get people to change their way of thinking and planning overnight! Many people wanted
to dmplify their planning process, but the computerized planning program appeared "overwhdming,
hard to fdlow, and would take more time than writing the plan by hand.” It takes moretime, more expo-
sure, and aprogram that's definitely "up and running” to convincethe mgority of peopleto takethe
lesp.

It will beimportant to get support from administrators and those who have the authority to make dedi-
sonsabout changing processes, srategies, and planning tools.

Thistype of program requires the kind of accessto computersthat not dl schools, personnel, and ser-
vice providers have. It may require purchasing new equipment which may in turn require higher levels of
funding. Oneideaisto teach students how to usethe program and how to help write their own plans,
snce mogt students are taught to use and have access to computersin their school.



Runestone
AreaCTIC

Contact

Joyce Wagenius

Runestone Area Education District
419 N Nokomis

Alexandria, MN 56308
320/763-5559

Age Groups Served
Ages14-18

Unique Features

We had input fromformer studentsonthe
design and i mplementation of our project.

Wedeveloped a Transition Orientation Team
made up of parents, students, educators, and
agency representatives.

Welearned everything we needed to know for
survival!

1995-1996

Overview

A parent sub-committee of the Runestone Area CTIC conducted a
parent survey and itsresults guided the godsfor thisproject. CTIC
members and othersworked hard to distribute information and held
inservicesfor teachersto increase knowledge about thetransition
planning process. However, the Runestone CTIC fdt another sysem
should betried to get everyonethinking and planning from the same
framework. Thegod of our project was to establish asysem for
ensuring that families of studentswith disabilitieswereinvolved in
trangition planning at theindividua and community levels

The Need

Mog parentsreturning the CTIC's survey reported not getting infor-

mation about trangition, nor did they fed that they had been madea

part of the transition planning process. The process our CTIC imple-

mented to change the way transition planning isdonein our commu-
nity included development of:

* A transition pamphlet and resource manudl;

A quegtionnairefor parents addressing the IEP meeting process,

* A squence of trandtion activities for studentsin ninth through
twefth grade;

 Assssment information and planning proceduresto use with students and teachers; and
« Trangtion planning foldersfor al sudents in ninth through twdfth grade.

We ds0 heeded to implement a processto coordinate al of the resources, planning processes, and activi-
ties. Our CTIC developed a Trandtion Orientation Team made up of parents, students, educetors, and
agency representatives. Thisteam went to individud districts at the beginning of the year to meet with
resource teachers, parents, and students. The servicesthey provided gave an dffidd start to transition, pro-
vided information, and taught everyone whét to expect from the transition planning process.

Meetingthe Need

Stepstaken to ensure the success of our planning processincluded:

* Providing technica training to the orientation team about the materiads and information, aswel asthe

gpproach to use when presenting.

« Deveoping an organizer notebook for parents and students that included information on high school
trangtion planning and pogt-secondary transition planning.

» Ressarching avaladle literature and resourcesto indlude in our notebook aong with purchasing avalable
videos for use by parents, students, sarvice providers, and at orientation presentations.

TheResults

Weredlized that in order to achievethe god of increased family involvement, we needed to increasethe
involvement of parentsin generdl. Efforts directed et thisgod included a newspaper article on trangition
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planning and the CTIC, an appearance on aloca radio show, and attendance by CTIC membersat avariety
of locd disability support groups. Attendance varied anywhere from three to tweve parents, some of whom
were vary condgtent and reliable. Other outcomes from our activitiesincluded:

» Regular medtings with students, parents, agency personnd, teachers, and other representatives from the
community.

 Thecreation of atrangtion lending library which was avaladle to students, parents, teechers, and other
saviceproviders.

* The crestion of anewdetter on trangition planning and sarvices directed toward Runestone Education
Didrict students and parents. The purpose of the newdetter was to keep students and parentsinformed
of student events, educationa sessions, training opportunities, information necessary for trangtion
planning, and available resources.

* The devdopment of atraining team to soread the word about trangtion planning for students with
disabilities and to increase student and parent involvement.

* The devdopment and implementation of an organizer notebook for students to keep important infor-
mation in. This notebook was designed for sudentsto take with them and continue to use after gradua:
tion and included input from parents and students, aswel asa parent of astudent who had graduated
and could give advice from hindsight.

Reflections

» We edablished aparent involvement group and anetwork of volunteersto help maintain the momen-
tum established during the grant project. A few dedicated core people were enthusiastic about the con-
cept and have worked to hdp it continue.

» Welearned that more communication and cooperation between parents, schools, interagency people
and students was necessary for atrangition project to be successul. Parents reminded professonals that
communication needed to happen in language they could understand.

* Parentsredly blossomed with encouragement and were soon stopping the meetings to ask for explana
tions. Parents became active participants rather than an audience and provided excelent insght and
suggestions. Weadl learned that the project was much more useful with input from the recipients.

 Thegreatest discovery was the available resources in the community which were accessed &t little or no
cog. By presenting at locd clubs and organization meetings, we began to develop alisting of peopleand
resourcesthat provide everything from adult mentorsto funding in dl areas of transition. Theloca
garden club volunteered to enlist studentsto help on the garden tour and supervise studentswaorking on
the new community garden a the library. Other organizations donated prizes, funding, and alocation to
hold astudent event.

* It was gredt to seethe direction of the project dhift from professondly-dictated to parent- and student-
directed.
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Suburban
Ramsey
County CTIC

Contact

Patricia M. Svendsen, Community Education
Harmony Education Center

1961 E County Road C

Maplewood, MN 55109

612/770-4744

Age Groups Served
Ages14-15andfamilies

Unique Features
Processestablished/or involving the special
education administration.

Addressed thetransition needs of younger
students.

Involved studentswith disabilitiesand their
familiesasmentorsfor young and older
studentsand their families.

M eetingthe Need

1994-1995

Overview

The Suburban Ramsey CTIC project focusad on how to actively and
efectivdy involve families and students in the transition planning
process. Despite past successin thisarea, our CTIC recognized that
we didn't have an dfective processin place to support thisand make
it anintegral part of our trangition planning sysem. The god of this
project wasto develop and implement aformdized system for early
outreach by CTIC membersto familieswith fourteen-and fifteen-
year-old studentswith disabilities caled the CTIC Family Network.

The Need

Family involvement in the transition planning process for students
with disabilities has long been recognized as a key component in the
identification and achievement of successful post-school outcomes.
The Suburban Ramssy County CTIC membership includes represen-
tativesfrom four large schooal digtricts, anintermediate district, one
amdl district, Rehabilitation Services, Ramsey County Adult Sar-
vices, advocacy organizations, parents, and other service providers.
In spite of itslarge geographic region and the diversity of CTIC
members, the committee discovered acommon, pivotd chalenge
emerging during our yearly planning process: how to effectivdy
engage familiesin the transition process. Members agreed unani-
moudy to focus attention and planning energies toward the estab-
lishment of afunctiond, effective sysem for assuring family involve-
ment during the trangition planning of students with disabilities.

All sudentsfrom al the schodl districts ages fourteen and fifteen weretargeted for thisproject. It was esti-
mated that five hundred students with disabilities would be fourteen and fifteen years old during the 1994-
95 schoal year. Themain activities were designed in anticipation of moving trangition beyond an abstract
concept and into an exciting red-life experience for students and families. The process designed by the Sub-
urban Ramsey CTIC to begin outreach wasthree-fold:

 Conducting educationa seminarsfor parents on avariety of transition topicsthat were identified by the
results of afamily needs assessment;

« Egablishing mentorships between newcomers and pogt-trangition families and students; and

* Holding Trangition Round-ups, modded after the familiar Kindergarten Round-up, in eech digtrict to
dffiddly wecome and introduce fourteen- and fifteen-year-old students with disabilitiesand thei r fami-
liesto the transition planning process.

The Results
Welearned avariety of important thingswhen trying to implement thisgrant project:

* The resources and presentation formet for training were excdlent for introducing new familiesto transi-



tion planning. A mass mailing resulted in very low attendance at our five transition trainings. We real-
ized the key was to have |EP managers, specia education teachers, or specia education administrators
issuetheinvitation, not the CTIC. Thiswas our missing link.

Specid education directors, who had been very active in the beginning years of the CTIC, stepped down
and sent classroom teachers to represent them. This was done before aformal communication system
had been established to keep information flowing and communication lines open. This issue wasre-
solved by deciding that each district would design its own communication system between the CTIC
specia education members and the specia education director/coordinators. CTIC meeting agendas and
minutes were sent to all Directors and posted at strategic points throughout all buildings for other staff.

The CTIC actively sought the support of IEP managers by having CTIC members attend local district
cluster meetings and provide an "inreach" presentation on the CTIC for each district. Our inreach was
taped and is available to others to review.

During the grant year, we found a need to restructure our grant proposal. The fal round-up was replaced
by awelcome letter and information packet sent to al families of fourteen- and fifteen-year-oldsin spe-
cid education in the five member school district.

We were unable to recruit enough families to fully develop our mentor system. We did however, design
some good mentor training materials.

Reflections
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Given a purpose, our CTIC membership formed a cohesive unit that exceeded regular meeting level
participation and worked effectively and enthusiastically to reach goals.

Our CTIC members had a wealth of information which was helpful to families - as displayed by the
positive evaluations from training sessions.

Families were in need and wanted basic transition information.

Parents that attended additional trainings were already informed and actively involved.
School administrative support was critical to the success of accomplishing CTIC goals.
Education IEP managerswere a crucid link for CTICs and families.

Project advisory members were an invaluable resource and needed to be utilized.

Our base group of parents of studentswith disabilities must be broadened before our mentor program
will be successful.



W aseca
County CTIC

Contact

Rosalie Grams

Waseca Human Services
123 NWThird Avenue
Waseca, MN 56093
507/835-0560

Age Groups Served

Ages14-22

Unique Features

Theproject coveredalargerural area.

Aninteragency agreement was successfully
devel oped.

A connection wasmadewith Extension
Services, an agency not usually part of the
CTICteam.

The Need

1994-1995

Overview

The Waseca County CTIC was interested in devel oping and expand-
ing local processes for meeting the transition needs of all students
with disabilities in our local school districtsin collaboration with
community services. Barriers faced in Waseca County included:

» A lack of community agencies resident to Waseca County: mem-
bers of the CTIC included six agency members who were not
residents. This created problems with sharing information and
making effective referrals.

» The CTIC included three rural school districts with a high turn-
over rate of personnel. Budget cuts in these districts resulted in
the loss of personnel who aided the transition process both di-
rectly and indirectly.

» Many programs and services (e.g., service learning, apprentice-
ships) were either unavailable to our students or in start-up
phases. Others (vocational education, centers for independent
living) were along distance from where our students resided.
Access to new services or broadening availability was needed.

» Three school districts were served by one specia education direc-
tor and part-time clerical staff who aso served other districts.
This caused staff shortages for special projects. However, there
was an interest in cooperation and expansion of our efforts.

A magjor barrier to developing effective transition plans for students with disabilities was the lack of commu-
nity agencies resident to Waseca County. This created numerous problems, including difficulty in sharing
information, lack of accurate knowledge and awareness of what service providers had to offer, and difficulty
in making successful referrals for services. Additional issuesincluded the need for alarger array of available
services as well as aformalized processto make sure effective referrals and connections were made.

M eeting the Need

The goals of the project were met in four key ways:

» Developing aregional resource directory to assist case managers, studentsin transition, and parentsin
locating services and making long-range plans;

» Developing aformal interagency agreement to aid the referral process and to dlow for improved coop-

eration among key agencies,

« Recruiting new member agencies to broaden the scope of cooperation in planning for transition of stu-
dents with disabilities from school to adult life; and

 Using new transition planning toolsto improve the effectiveness of tracking students' progress toward
meeting their goal, a transition folder was used with each student.

Waseca County Socia Services donated twelve hours from a socia worker to help with developing and
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implementing these activities. Specia education donated ten hours of staff time and computer and clerica
support, and CTIC members committed their timein other areasto ensure goal completion.

The Results

A previoudy developed regional resource directory was updated and made available both in print and on
computer disk. This directory and disks were distributed to al member schools and given to all students,
gaff, and parents seen by transition screening teams. Having the directory available on computer disk
allowed for easy replication when printed copies were depleted, aswell as the ability to easily update and
tailor the directory for specific situations.

» A formal interagency agreement was developed through discussions with the lead agencies of Human
Services, Rehabilitation Services, and three member school districts. The agreement was signed by and
disseminated to al member agencies on the CTIC. A presentation was made to the county board and
each school district board of education regarding use of the interagency agreement.

» The University of Minnesota Extension Service Y outh Coordinator was approached to discuss providing
alarger array of servicesfor transition in Waseca County. It was found that many services were available
and being provided to students of transition age. A stronger connection was made with the extension
service youth coordinator which had a positive afect on future referrals and expansion of activities.

 The transition planning folder was purchased, training was provided, and tracking of services provided
by case managers was improved by the use of folders with every student in transition. The availability of
the planning folder on computer disk was investigated and found to be possible.

Reflections

» We discovered that it's difficult to effect change when member agencies participating on the CTIC do so
asan "add-on" to the duties they already have responsibility for in their jobs. Thisis still abarrier for our
CTIC, sincewe don't have adeguate funding to hire someone to act as a transition coordinator and to
shepherd the process of transition for our member schools.

« Our future efforts will focus on securing funding to alow usto continue to improve our services as well as
to adapt processes developed by other CTICsin the Waseca County area.
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W atonwan
County CTIC

Contact

Wendy Anderson

K. JamesHigh School
Box 509

S. James, MN 36081
507/375-3382

Age Groups Served
Ages14-19

Unique Features

Addressed the needs of Hispanic students of
transition age.

Focused on using the personal futures
planning process.

Provided community agency staff training

regarding diversity and cultural awareness.

1994-1995

Overview

The Watonwan County CTIC reviewed the make-up of studentsand
families represented within our county. We found alarge concentra:
tion of Higpanic families, some of whom have children with disabili-
ties. We began by identifying twenty studentsand their families
within this ssgment of the population that we wanted to provide
more support to regarding transition planning and services.

The Need

Therewas some trangition planning taking place within our school
sysem and within agencies that support our students, but much
more needed to happen to support familiesand sudents with dis-
ahilitiesfrom diverse backgrounds. We found that the Hispanic
youth with disahilitiesin our community were even more chalenged
a timesby their disabilities combined with culturd differences. The
Watonwan CTIC fdt the nead to improve our service ddivery pro-
cesses, our referrd processes, and our planning methodsto be re-
sponsive to the needs of studentsfrom diverse cultures and back-
grounds.

M eeting the Need
Themain god wasfor Hispanic studentswith disabilitiesto bein-

volved in the persond futures planning processfor transition planning. Thiswas donethrough cooperation
between the students, parents, community agencies, and educators who came up with aplan for the future
of their students. Adtivities that became part of this processincluded:

* Training gaff on how to use the personal futures planning process.
* Training g&f on how to work with students and families from diverse cultura backgrounds and how to

best meset their needs.

* A career night designed to spedificaly meet the needs of Higpanic studentswas held in conjunction with
the Universty of Minnesota-Morris, and induded adult role modds, Higpanic former students, and
business|eaders from the Higpanic community.

The Results

Through the grant, we had achance to assigt studentsin beginning to plan their futures. We narrowed the
culturd gap by working together with community agencies and, most importantly, the studentsand their

families. Resultsincluded:

« Devedoping aquestionnaire that used ideas from the persona futures planning trainingsto help parents
and students focus on the student's future needs and god's they wish to achieve.

* Holding the trandition fair. Our students hel ped with planning the fair aswel as working out transporta-
tion to attend thefair. At thetimethe grant was ending, another Higpanic Carear Fair was being planned
for the spring of 1996, and the Watorwan CTIC helped to plan for our studentsto attend thisfair.
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* Our schools and community seized the opportunity to further educate teachers, service providers, and
Waetonwan CTIC members on culturd differences

* Without working on thisgrant project, our students probably would not have been aware of or partici-
pated in the Higpanic Career Fair.

Reflections

» Welearned the importance of trying to meet the needs of people of Hispanic culture by understanding
their culture and by being accepting, instead of trying to force our cultural ways and idess on them.

» Wewant to continue to focus on long-term changes for the Higpanic population of students with disabili-
tiesin our community by providing inservices on cultural issuesto educators, community agencies, and
the community at large.



West Central 1995-1996
CTIC

Overview
The West Central CTIC islocated in rural Minnesota. Because of

Contact this, our CTIC relies heavily on informal lines of communication,

Perry Johnson, Transition Coor dinator referral, and service provision. There are alimited number of formal
933 State Road resources available to students with disabilitiesin our community as
Sauk Centre, MN 56378 they make the transition from school to adult life. The target goal of

320/352-6120

this grant wasto develop a smooth transition process using inter-
agency linkages between the key agencies of education, county social

Age Groups Served services, and Rehabilitation Services.
Birth-2 2

The Need
Unique Features Due to limited resources, students with disabilities are frequently
Developed acomputerizedtransition IEP pulled out of their home communities and transplanted into highly-
writing systemfor studentsfrombirthtoage populated areas when they make the transition from high school to
twenty-two. post-school activities. Individuals who choose to remain in our com-

Devel oped awall et-sized flip bookl et for
contacting adult servicesafter they graduate
fromhigh school.

Devel oped a handing-off processand exit

procedures.

munity often find few opportunities and services. Thisis dueto the
low number of post-graduates residing within our community,
whichin turn resultsin alower demand for services. Based on this
knowledge, we devel oped two main goals:

* We updated our Computerized Individualized Learning Plan
(CILP) to reflect the new transition IEP forms and to improve the
system of distribution of the CILP to post-secondary case man-
agement; and

» We developed a self-management system that is simple to use and follow. This assisted with providing
management servicesto individuals with disabilities.

Meetingthe Need
The following activities were identified and then implemented:
» A programmer was contracted to adjust CILP to match the new version of the Individual Education Plan
(IEP) form.
» A one-time free distribution of the revised CILP took place at alocd transition conference.
» Sdf-advocacy training was provided to students, individuals with disabilities, and their support systems.

A sdf-management tool was devel oped and disseminated which individuals carried with them and used
to help solve common problems they encountered due to wesk case management. The tool was devel-
oped by On Your Own, an independent living program in our community. Students helped to develop the
tool and identified the most common problems they encountered.

 Copies of this self-management tool were distributed statewide.

The Results

» The CILP had the greatest effect in improving transition for our students. It provided a system of docu-
mentation, measurement, and goal setting that was more consistent and thorough than anything we had
before. Staff completed more transition related activities due to the organized approach of the software.
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 Thetemplate was developed using criteriafrom specid education teachersincluding: user friendly, long-
term commitment from the schooal to continue using the system, ongoing training on how to useit, abil-
ity to cusomize the software, a data bank that met the god needs of different systems, child count capar
bility, and spell check, among other options.

» The CLPwas devedoped for individua s with disabilitiesfrom birth to age twenty-two. A student enter-
ing under acounty plan could be converted to an Individua Education Plan at the push of abutton. The
datafile could move with the student. After the datawas entered, it never needed to be rewritten, only
updated. It dsoincluded agoa bank which teachersand other service providers could chooseto useor
not to use. They dso could develop their own god bank to choose from and future god banksthat were
created could be shared and exchanged with other teachers.

» CILPdsoincludes aparent/student transition survey aswel asaparent input form to identify parental
concerns and explore future options.

« Anongoing training plan has been deve oped to help both DOS and Mac usersto betrained side by side
andispaidfor by locd district resources.

» Welearned that many of the students with disabilitieswho graduated hed problemswith conflict resolu-
tion, egpecidly in independent living arrangements. The CTIC brainstormed many solutionsto this
problem, but most ssemed too complex in scope. A suggestion made by the Center for Independent
Living about asimple goproach used by the Attention Deficit Order curriculum solved the problem. We
now have the One Minute Problem Sol ver which students use for salf-management.

» Thelong-term effect of the student saf-management system will take sometimeto assess Thisisdueto
thefat that students are just beginning to use the process through the support of the On Our Own pro-
gram. The sysem deve oped resemblesthe holder found in walletsfor picturesand business cards, credit
cards, etc. Students carry the holder intheir pocket, walet or purseto use for holding resources, impor-
tant information or other itemsto help them intheir daily independent living.

Reflections

* The problem solving process we deve oped can beused at dl gradeleveds We dready know that having
the ability to reduce conflicts will provide amuch better transition to adult lifefor dl students.

» Welearned that the qudity of the transition IEPs improved with the use of an organized format such as
CILP. Thedifficulty of implementing this project was the lack of computer knowledge among case man-
agers. A computer training program that paralelstrained technica assistance would meketheimple-
mentation much smoother.

 The On Your Own program tested many ways of accommodating the advocacy killsof studentsin transi-
tion to community living. This part of the project was maore difficult than expected due to the individud
needs of each student and the existence of few common experiences among students.



West Metro
CTIC

Contact

Sue Skolberstad
CHOICE, Inc.

4jo Water Sreet
Excelsior, MN 55331
612/474-1329

Age Range Served
Ages14-22

Unique Features

Provided a comprehensive planrelevant for
teaching school -to-work curriculumincluding
training manual s, workbooks, hardware, and
software.

Involved everyonein ayouths" sphere of
influence"for transition and career
development (i.e., school personnel, agencies,
businesses, social workers, DRS, parents,
youth, etc.).

1995-1996

Overview

Thegod of the Wes Metro CTIC wasto improve the transition suc-
cess of secondary studentswith disabilities by collaborating with
community services. A new sysem of change, beginning with anew
school-to-work curriculum and coordinated sarvice ddivery sysem
would begin to address the needs of our students asthey makethe
trangition from school to work and adult life Thiswas something
that wasn't being coordinated or implemented adequately in our
education districtswhen this project began.

The Need

Inthe spring of 1994, the West Metro CTIC hogted atransition night
for parentsand students. Evauation following this effort identified
three areas that needed improvement:

 The need to provide parent education and encourage their in-
volvement in the transition planning process. Many of the par-
ents in our community fdt the only post-secondary option for
their child was acollege education. Ye follow-up studies of these
students showed that large numbersfailed to complete their
collegework. Service providerswanted to help parentslearn of
thelarge menu of options availableto assst with choosing the
mogt viable option for post-secondary success.

» Theneed to coordinate the fragmented ddivery sysem. Teachers,
parents, students, and sarvice providers needed to be more avare

of current optionsin order to meet the many socid, psychologica, academic, recregtiond, interpersond,
and long-term career needs of young adultswith disabilities.

* Lak of aschodl-to-work curriculum that more adequately prepared youth for post-secondary success.

Meetingthe Need

Thegrant used anumber of activitiesto changethe sarvice ddivery system and to improve outcomesfor

young adultswith disabilities:

» Acquistion and implementation of a school-to-work curriculum called Communication 2000:
For years educators from the Minnetonka I ndependent Schoal District sought to develop aschoal-to-
work curriculum, but the development of such a curriculum, encompassing avast array of career
choices, kills, and appropriate to al grade leves, required significant resources. Communi cation 2000
facilitated widespread kill development and motivated students in career exploration and choice of
careers. The program included avideo, workbooks, an eva uation component, and a software program.

» Support and education groupsfor parentsand youth: A facilitator washired to coordinateawort
shop and recruit mentors to form the nucleus of a career-mentorship program for al West Metro CTIC
schooal digtricts. Participants explored careers and set godsfor continuation of the program.

» Development of aresourcedirectory of transition services: The resource directory addressed the
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fivetrangition areasincluding career mentorship and job training, pos-secondary options, homeliving,
community participation, and recreation/leisure activities. Additiona resources such as goecific names
for business, parent, and student mentorswere included.

» Encouragement and support of studentsand parentsto usethe Careers2000 program aswell as
theresource directory: Training for parents and youth through IEP meetings and transition nights
focused on the development of awork plan to usethe resource directory aswel ashow to accessand use
the Communication 2000 program through the computer hardware and software.

The Results

We acquiired the Communi cati on 2000 schoal-to-work curriculum. The modules are used to assigt studentsto
acoess schoal-to-work opportunities, plan gods, and to facilitate successful outcomes. Thefdlowingisalist
of the ten modulesthat were used:

 Workplace Communication introduces communication in the workplace and effective skillsand strategies
for success

« Listening and Speaking teaches students how to listen and spesk effedtivdy using both verba and nonver-
ba methods.

» Workplace Writing teaches clear, concise writing skillsasthey rdaeto awide varigty of job tasks.
* Information inthe Wor kplace demonstrates how to gather, interpret and useinformation while on thejob.

« Reading inthe Workplace hdps students andyze, evauate, interpret and goply what they read in
documents.

Self-Management focuses on srategies for time management, planning and progression for successand
identifying trendsin order to adapt to change.

Negotiating to Solve Problems centers on waysto resolve interpersona conflict in the workplace.

» Communicating with Co-Wor ker s examines strategies for communicating appropriately and successfully
with co-workers

» Communicating with Customer s shows students how to listen and communicate with dients and custom-
esintoday's sarvice-oriented marketplace.

» Communicating in Teams examinesthe prevaence of teamwork and how students can make it work
efectively.

Our ectivitiesdso resulted inthe following:

* Cultivation of a career mentorship program.
* Fdl and Spring parent/youth transition nights.

* Printing of aresource directory based on thefivetransition areas. Thedirectory isdigtributed at IEP
mesetings and trandition nightsand is updated regularly.

* Student retreats were held which will be the foundation our Student Connection Group.

Reflections
* Resource directories needed frequent updating and were put in aformet that fecilitated this.

* |ttook alot of time and energy to match astudent with an appropriate career mentor. We dso learned
that our peer mentors had tremendous power and influence on our students.

* Ealier intervention and involvement with parents for transition was the mogt effective
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Winona
County CTIC

Contact

Kellyl. Lokken

ARC Winona County
1790 WBroadway
Winona, MN 55987
507/42-8822

Age Groups Served
Ages 12-22

Unique Features
Themodel isfamily-driven.

illsfor self-advocacy and accessing the
systemof serviceswerelearned by families.

Transition servicesand rightsof familieswere
addressed through local CTIC efforts.

1994-1995

Overview

Thegod of the Winona County CTIC was to establish a Parent Con-
nection Group. This group was parent-driven and hel ped to educate
families, advocates, and professionds about transition planning
issues. Another goa wasto have parent representativeswho were
members of the Parent Connection dso sarve as members of the
Winona County CTIC to increase dfedtive and dear communication
between each group.

The Need

At thetimethis project began, anumber of activities had been initi-
ated to hdp parents become active and involved in trangition plan-
ning activities, but none had been very successful. Maintaining the
commitment of familieswas asruggle and parents, teachers, com-
munity members, and other service providersfdt the need to make
thisatop priority. Other CTICs acrossthe state of Minnesotahad
developed and implemented Parent Connection Groups. This had
proven to beaviable modd and the Winona CTIC membersfdt it
would bethe best route to fallow.

Meetingthe Need
Theproject initidly began with aparent survey to find out how many

parentswereinterested in transition issues, aswdl asthe barriersthat prevented them from attending meet-
ingsin the past. The survey aso addressed the issue of preferable meeting days, times, Site, and the need for
child care assstance. The aurvey was sent to al familiesin Winona County who had children aged twdveto
twenty-two in any specia education program. We received twenty-eight surveys back from interested par-
ents. Based on the information received from the surveys, the third Wednesday of each month from 6:00 to
8:00 PM was sHected asthe meeting time. A location not associated with the school districts was requested

by the mgority of parents.

For thefirg three megtingswe had smdl groups ranging from threeto sx parents. A core group of three
was established and ill continuestoday. The Parent Connection Group provided the following:

* Parents recaived information about the basics of transition and how to begin lifelong planning.
* Parents deveoped various waysto involve other parents. A telephone tree was established to inform
parents of upcoming group meetings. Public service messages through radio and newspapers were used.

 The Winona County CTIC supported these efforts with recommendations and referrdsto familieswho
they thought might benefit from the project.

 The CTIC purchased trandition resources and literature regarding young adults with disahilities and
trangition planning, which could be checked out for review through our Trandtion Resource Library

housed & ARC Winona County.

* Parents developed action plansfor deve oping community awareness of the Parent Connection; these
planstargeted increasing the awareness of sarvice providersthat serve personswith disabilities.

 Parents dso atended locad CTIC meetings - fird to observe and then to participate in later meetings.
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Parents suggested that the CTIC meetingswere not particularly productive or interesting to parents. The
Parent Connection group, in collaboration with the CTIC, then held ajoint meeting with agod of deve-
oping effident and productive CTIC mestings.

The Results

Thereis currently no recognizable Parent Connection group in operation. Parentsthat were involved eventu-
dly became disllusioned when their effortsto involve other parentswere not successful. Rather than have
these parentsjust disappear or becomeinactive, efforts were made by the CTIC to ensuretheir involvement
in other exigting organizations. Parents were assmilated into the ARC Winona County Board of Directors,
the Winona County CTIC, and thelocd Interagency Early Intervention Committee.

Thework that was accomplished increased the dfidency and productivity of the Winona County CTIC.
The Trandtion Information Library was aso very vauable resource for everyoneinvolved. Although we
didn't succeed in recruiting the number of parents we had hoped for, we did manage to incresse community
awareness regarding transition issues. The work we began made changes structurdly aswel asinternaly
within the CTIC.

Reflections

» New waysto engage parents must be found. The paradigm of traditional meeting structuresdidn't work
for the parentsin our county. Things that may have contributed to the lack of involvement were dis-
cussd a greet length with no real resolution.

 For aproject likethisto succeed in asmadl, rural community such as Winona, there either hasto bea
veay large number of people with agpedific need or there hasto be a coordinator to bring together amall
pockets of families and to manage dl of the detailsinvolved in hooking families up with appropriate
resources.

» Theamount and qudity of thework accomplished through this project was something to be congratu-
lated. Winona County CTIC memberswere influenced in apositive way regarding parent involvement.
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